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Abstract

The following project is an in depth analysis of visitation data for the Discovery and
Learning department within Zoos Victoria. The analysis includes investigation into severa
variable comparisons identifying trends and supporting the findings with statistical analyses
as necessary. In addition to the numerical analysis, research and interviews of teachers and
zoo staff were conducted to qualitatively discuss and explain the observed trends. In
conclusion, a set of recommendations has been provided in the areas of future data collection,

analysis, and program development.



Executive Summary

Discovery and Learning isadivision of Zoos Victoriathat deals with educational
programs primarily for schools on classroom excursions. The program has attracted more
than 100,000 visitors to the zoo for educationa experiences each year since 1969 (Zoos
Victoria). This has made educational tripsavital part of the zoo's success. In fact,
educational visits coordinated by Discovery and Learning have made up an average of 17%
of visitors each year over the past six fiscal years. Discovery and Learning provides
Discovery Sessions led by professional zoo educators, close-up animal encounters, and
helpful online resources. These services have made Discovery and Learning one of the top
providers of informal education in Victoria (Zoos Victoria).

Discovery and Learning has six fiscal years of booking data for visiting school groups
and requested a detailed analysis of the data to determine visitation trends (Ekinsmyth'). The
team was provided with a set of research questions addressing several different variables and
comparisons. The ultimate goals of this project were to provide Discovery and Learning with
data sets for future research, development, and reporting needs, determine the possible
explanations for the trends found, and make recommendations for future analysis and data
collection. In accomplishment of these goals, the project team has:

- Determined which variables to analyze and comparisons to make to answer the research
guestions posed by Discovery and Learning staff;

- Extracted and manipulated the necessary datain Microsoft Access and Microsoft Excel;

- Statistically analyzed the data for different comparisons;

- Continued research through literature, interviews of Zoos Victoria staff, and
questionnaire distribution and collection to teachers visiting on excursions;

- Qualitatively discussed and explained trends and patterns found in the data;

- Created visual and numerical data setsfor Discovery and Learning future use;

- Provided recommendations for future data collection, research, and devel opment.

Data analysis carried the most importance within this project and as such was where
the greatest emphasis was placed. The following summarizes the comparisons and variables
the team chose to investigate in response to the research questions posed by Discovery and

Learning staff at Zoos Victoria. Each type of analysis was done for each of the Zoos Victoria

! Andrew Ekinsmyth is the Learning Technologies Coordinator for Discovery and Learning Schools, Zoos
Victoria.



properties (Melbourne Zoo, Healesville Sanctuary and Werribee Open Range Zoo) as
appropriate.

- Overall student visitation both yearly and monthly as well as compared to overall
general visitation to Zoos Victorig;

- Independent vs. educator-led visitation both yearly and monthly;

- Visitation by student year level sorted by individua year levels, lumped into the
categories of kindergarten, primary, and secondary; yearly and monthly;

- Vidgitation by different school types analyzed by total students, total number of schools,
and by school year levels,

- Visitation by location including geographical visitation distribution and analysis of the
possible effect of travel time;

- Repeat visitation across multiple campuses, each campus individually, as well as
comparing independent and educator-led visits across each calendar year and all six
school years.

Upon completion of the above analyses it was found that overall, across the past six fiscal
years, student visitation at the Melbourne Zoo and Werribee Open Range Zoo has increased
whereas at the Healesville Sanctuary student visitation has remained relatively constant. In
comparison to general visitation, the percentage of Discovery and Learning visitation out of
the total visitation for all of Zoos Victoria has aso risen across the past six fiscal years
accounting on average for approximately 17% of total visitation.

In terms of independent and educator-led visitation, it was found that the percentage of
independent visitation out of total student visitation has risen in Melbourne from 30 to 45
percent, decreased significantly at Werribee from 24 to 10 percent and remained fairly
consistent around 27 percent at Healesville across the past 4 fiscal years. An explanation
investigated for the trend in Werribee is that the structure of excursions there encourages an
educator-led session for timing and organizational purposes.

Student year level visitation distribution has been consistent across the past six fiscal
yearsfor al three properties. In addition, there has been high visitation from years prep, 7,
and 11 students across all three campuses and high visitation from early primary students at
Healesville and Werribee. For school year groupings of kindergarten, primary and secondary,
the number of primary and secondary school studentsis nearly equal at the Melbourne Zoo
whereas in Healesville and Werribee approximately twice as many primary students visit as

compared to secondary students. For monthly analysis investigating the possible effect of the



new AIM standardized testing, it was found that the testing has not yet made a significant
impact on visitation.

Schools were classified into Government, Catholic, Independent, and other and as such
the school type analysis yielded results showing approximately two-thirds of visiting schools
and students come from Government schools across al three campuses, Catholic and
Independent sharing the remaining third with slight variations across the three campuses.
Schoolsin the other category represented a very small percentage of visitation.

Visitation by location yielded very intuitive resultsin terms of geographic distribution.
Percentages of students visited out of total students enrolled in aregion were calculated and
those regions closer to a particular campus generally had higher percentages of visitation.
Travel time analysis shows that the risein fuel and transportation costs over the past six years
does not appear to have affected visitation from further distances.

Finally, the repeat visitation analysis showed that schools repeat most frequently to the
Melbourne Zoo followed by the Healesville Sanctuary and finally the Werribee Open Range
Zoo. In addition, schools repeated more frequently as educator-led visitors than as
independent visitors. For the Melbourne Zoo and Healesville Sanctuary, approximately 15%
more schools repeated educator-led visitation than independent whereas in Werribee
approximately 30% more schools repeated educator-led visits as opposed to independent.

In conclusion, a set of recommendations was provided in two main categories. The first
set has to do with the methods and content of the bookings database. Changesin these areas
will improve the consistency and accuracy of the booking information as well as allow for
more complex analysisin the future. The second set recommends areas for future research
and development in terms of visitation data analysis and programming changes.

In completion of the stated goals, the team has provided Zoos Victoriawith a set of
analysis that can be used in several waysin the future. The completed analysis answers a set
of research questions and in doing so has raised many more. The following research and
analysis will act as a stepping-stone to continued research in the future. Furthermore, the
variables and trends identified will allow Zoos Victoriato alter and improve their offeringsin
such away asto broaden their reach in Victorian schools providing more students with

informal education experiences.
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Nomenclature

AIM: Achievement Improvement Monitor- standardized testing that the State of Victoria uses
to evaluate student knowledge.

CoVis Project: Collaborative Vision Project- The goa is to incorporate various multimedia
toolsinto the classroom in order to strengthen learning methods in the field of science. High
school s throughout the United States are participating in this program including California,
Florida, Illinois, Indiana, New Y ork, Ohio, Texas, etc.

CILS: The Center for Informal Learning and Schools. Participants include the San Francisco
Exploratorium, Kings College (London), University of California, among others.

Informal Education: In this document informal education is defined as non-conventional
teaching or learning methods which take place outside the classroom at institutions such as
museums or zoos. Thisis also referred to as non-traditional education.

NSF: National Science Foundation: Government funded agency which supports the
advancement of science in the United States.

POGIL: Process Oriented Guided Inquiry Learning program. Sponsored by the National
Science Foundation, this project investigates the effectiveness of hands-on, project-based
learning.

SMLF: School-Museum Learning Framework. A curricular structure involving informal
education developed by Janette Griffin following her research into school-museum integrated
learning experiences.

SSD: Statistical Sub-Divisions of the state of Victoria used by the Australian Bureau of
Statistics of census information collection.

STEM: Science, Technology, Engineering, and Mathematics- A term commonly being used
today to summarize these educational subjects.

VCAA: Victorian Curriculum and Assessment Authority

VELS: Victorian Essentia Learning Standards.
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1 Introduction

Education is an entity that can take place many different forms. Contrary to popular
belief, learning is not something that takes place strictly in a classroom setting. Classroom
learning can be reinforced through informal education occurring at home, at the playground,
or with atrip to the zoo. Learning outside the classroom can help stimulate student’ s interest
in their education in a more personally significant way. According to the Journal of
Education and Technology, “Learning by doing in nature (field education) is one of the oldest
and most natural learning methods that help us explore our surroundings and to understand
the life on [earth]. We suggest to move a part of science education to the nature and give
pupils, the possibility to ‘ see what they are learning about’ in limits of an informal education”
(Zoldosova 305).

Although zoos are first and foremost considered to be aform of entertainment, they
also serve many other purposes such as raising conservation awareness as well as educating
those who visit. One primary goal of Zoos Victoriaisto promote and provide informal
education in Victoria through their Discovery and Learning department.

Discovery and Learning isadivision of Zoos Victoriathat deals with educational
programs primarily for schools on classroom excursions. The program has attracted more
than 100,000 visitors to the zoo for educationa experiences each year since 1969 (Zoos
Victoria). This has made educational tripsavital part of the zoo's success. In fact,
educational visits coordinated by Discovery and Learning has made up an average of 17% of
visitors each year over the past six fiscal years. Discovery and Learning provides Discovery
Sessions led by professional zoo educators, close-up animal encounters, and helpful online
resources. These services have made Discovery and Learning one of the top providers of
informal education in Victoria (Zoos Victoria).

Discovery and Learning has six fiscal years of booking data for visiting school groups
and has asked for a detailed analysis of the data to determine visitation trends (Ekinsmyth?).
The team was provided with a set of research questions addressing several different variables
and comparisons. The ultimate goals of this project were; to provide Discovery and Learning
with data for future research, development, and reporting needs, determine the possible
explanations for the trends found, and make recommendations for future analysis and data

collection. In accomplishment of these goals, the project team has:

2 Andrew Ekinsmyth is the Learning Technol ogies Coordinator for Discovery and Learning Schools, Zoos
Victoria.



- Determined which comparison and variables to analyze to best answer the research
guestions posed by Discovery and Learning staff;

- Extracted and manipulated the necessary datain Microsoft Access and Microsoft Excel;

- Statistically analyzed the data for different comparisons as appropriate and necessary;

- Continued research through literature, interviews of Zoos Victoria staff, and
guestionnaire distribution and collection to teachers visiting on excursions,

- Qualitatively discussed and explained trends and patterns found in the data;

- Created visual and numerical data sets for Discovery and Learning future use;

- Provided recommendations for future data collection, research, and devel opment.

Discovery and Learning is an important part of Zoos Victoria asit helpsto accomplish
one of the zoo's most important objectives, wildlife and nature education. In completing the
above analysis and research, the team has delivered an in depth analysis of Discovery and
Learning visitation data and recommendations for the future; and in doing so, the team has

provided necessary information to assist in increasing future visitation.



2 Literature Review

In order to fully assess visitation trends the team has done an extensive literature review.
This review discusses the mission, educational programs offered, and history of Zoos
Victoria. Thisisfollowed by a discussion of the importance of informal education
experiences, studies on informal education, and the differences between formal and informal
education. The team also made contact with several informal education institutionsin the
New England areato determine the trends and causes within this region. Finally in
preparation, preliminary research into internal and external trends possibly affecting school

group visitation was done.

2.1 Mission of Zoos Victoria

Worldwide, zoos and aquariums have similar missions focused on education,
preservation, and conservation. There are many examples of this ranging from the San
Francisco Zoo that strivesto “[connect] people with wildlife, [inspire] caring for nature and
[advance] conservation action,” (San Francisco Zoo) to the United Kingdom where most zoos
characterize their missions as “conservation, education, and research, while providing a good
day out for visitors,” (Bertram 199). Similarly, the mission of Zoos Victoriaisto “lead,
inspire and empower everyone to connect with wildlife, build knowledge, develop skills and
take informed action to conserve the natural world” (Zoos Victoria). Zoos Victoria achieves
this mission through their exhibits, conservation programs, and educational programs such as
Discovery and Learning.

2.1.1 Background and History of Zoos Victoria

Zoos Victoriais a public organization employing atotal of 500 people at its three of
their campuses:. Melbourne Zoo, Werribee Open Range Zoo, and Healesville Sanctuary (see
Figure 2-1). The Melbourne Zoo offers over 300 species of wildlife on display year round in
beautiful life-like exhibits all only 4 km away from the center of Melbourne. The Werribee
Open Range Zoo gives the visitor an experience much like an African safari, where the
animals graze in wide open habitats. The animals live much like they would in their natural
habitats but are available only 30 minutes outside Melbourne. The Healesville Sanctuary

offers close-up animal encounters and behind-the-scenes experiences in the animal health



centre with afocus on Australian species. Each campus offers its own unique visitor

experience into the world of wildlife from all around the globe.
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Figure 2-1 Map of Three Zoos Victoria L ocations

Funding for these zoos comesin large part from the support of organizations such as
the State Government of Victoriaincluding the Department of Sustainability and
Environment, the Department of Education and Training, as well as the Catholic Education
Office. Numerous private businesses such as BHP Billiton, Commonwealth Bank of
Australia, and Melbourne Water have also made significant donations over the past few
years.

Zoos Victoria opened their first of three parksin Melbourne in 1862, when the city
donated an area known as the Royal Park site. Today, the Melbourne Zoo is the eleventh
oldest operating zoo in the world. When the zoo first opened it was not very popular due to
the small number of exhibits that were limited primarily to native animals and songbirds. The
zoo gained popularity in 1870 when Albert Le Souef took control. At thistime, he acquired
lions, tigers, black bears, and other species that greatly increased the diversity of specieson
display. He also developed picnic grounds and gardens to improve the visitor experience.

Under the new ownership the popularity and renown of the zoo grew dramatically. In 1881



the zoo began charging admission. Ultimately, this was for the better as the zoo was able to
invest the additional income in stocks. The zoo immediately benefited from this investment,
using the dividends to acquire elephants and orangutans the same year. Rhinos, zebras, and
giraffes, among other animals, were added shortly thereafter. Since then, the zoo has
continued to enhance the visitor experience by adding new exhibits, train rides, restaurants,
and shows. Zoos Victoria continued to expand by adding the Werribee Open Range Zoo in
1975 and the Healesville Sanctuary in 1978.

2.1.2 Discovery and Learning

Discovery and Learning is a program within Zoos Victoria focusing on one of the key
parts of their mission, to build knowledge. To achieve the objective of education through
school group visits, Discovery and Learning has been set up to provide centers and resources
for educational programming at each of their three campuses. Each campus offers many
different programs available to schools or youth groups planning an educational visit. These
programs can be divided into two main categories; visits that include a Discovery Session led
by a professional zoo educator, and independent visits when school personnel lead the

children through the zoo as they choose.

2.1.2.1 Planning an Excursion

Teachers can schedule their independent or Discovery and Learning excursions online
or by phone. Like many successful businesses, Zoos Victoria has a home website
highlighting important information regarding their exhibits, program information, and
admission hours as well as entrance costs. Within the websiteisalink specifically
designated for the Discovery and Learning programs page which brings the visitor to a
plethora of information regarding the different programs available. These programs are
broken down into appropriateness for various age groups and offer a chart evaluating the
educational value according to the Victorian Essential Learning Standards (VELS) (See
Appendix B). Each learning program islisted with a description as well as separate links for
students and for teachersto explore. There are also two separate links, one for students and

one for teachersto use as a resource to supplement their planned excursion.



2.1.2.2 Melbourne Zoo

All three of Zoos Victoria s campuses are individually unique and as a result
Discovery and Learning Schools can offer a different experience and Discovery Session for
students and teachers at each site. The Melbourne Zoo can be considered afairly traditional
style zoo with awide variety of exhibits. This, initself isthe most important feature of the
Melbourne Zoo. Children cometo visit and marvel at over 300 species of animals roaming
around in their exquisite, life-like habitats. One unique feature at this zoo is a centrally
located cage |eftover from the old-style zoos where all animals were kept in small cages with
almost no space to be active. Within the cage is a cardboard model of atiger, which takes up
more than half the length of the cage. Accompanying this cage is an explanation containing a
valuable lesson for students about the importance of keeping animalsin their natural habitat
even if it means simulating that within the walls of azoo. While thisand other featureslike it
throughout the zoo provide important lessons for students, the most valuable learning tool
available to studentsis alesson with one of Discovery and Learning’ s educators.

The D& L lessons take place in what' s referred to as a classroom, but on first glance
could be more readily described as an indoor desert, savanna, garden, outback, or other
setting. Each room is meticulously furnished with a common theme and fully outfitted with
various live as well as stuffed creatures for the school children to learn about and observe.
For example, one classroom is fully equipped to represent an arid desert. Along the walls are
various habitats with an assortment of snakes and lizards for students to observe. Also
decorating the room are real animal furs and skulls. Gathering the children into acircle, the
Discovery and Learning educator takes out some of the creatures residing within the room
and teaches the children about that particular species. Finally, the animal is brought around
the room so that the students can get a closer look, and even pet the animal if they so choose
(Eckinsmyth).

2.1.2.3 Werribee Open Range Zoo

Werribee Open Range Zoo brings the thrills of an African adventure to the greater
Melbourne areain a distinctive layout design. There are three main paths for visitorsto
follow in order to get the full visitor experience. Each section takes about 1 hour to
complete. This set-up makesit easy for teachers to plan the day’ sitinerary by scheduling



approximately one hour for walking around the trails, an hour for the safari tour, an hour for
lunch, and afourth hour for a Discovery and Learning session.

Students can start along the Volcano Trail where they can see native Australian
animals including kangaroos, wallabies, emus, and brolgas. Then they can hop on a bus and
take a safari ride through the grassy African plains while atour guide introduces the students
to rhinos, giraffes, zebra, and antelope. Next isthe African walking trail where visitors can
see lions, monkeys, cheetahs, and hippos.

While walking along, one can see that a considerable amount of effort was put into
the creation of these paths. Intricate cracks showing the dryness of the land are scattered
among various animal footprints. The basic ideais that these footprints tell a story that
Discovery and Learning uses for one of their programs called Zoo Detectives. In an animated
adventure the students follow the footprints of alion stalking a cow for its prey nearby an
African village. In this case the prey is actually livestock of the village. Spacing between
animal tracks help to tell the story by depicting the difference between the lion stalking the
prey and then finally leaping in for the kill. Finally the school group approaches the skeletal
remains of the unlucky cow. Looking closely the group identifies another set of tracks, and
concludes that these must belong to alocal villager inspecting the carnage. Lastly, one can
see the remnants of vomit leftover by the lion which the Discovery and Learning educator
expertly explainsisaresult of the lion’srapid binging so that other animals can not take its
hard-earned meal (Pahlow).

2.1.2.4 Healesville Sanctuary

While all three zoo campuses focus highly on animal conservation and awareness,
Healesville Sanctuary is the only campusto host awildlife hospital. The Australian Wildlife
Health Centre, opened in December 2005, allows visitors to come inside and see what the
veterinarians are doing to help care for and protect Australia’s wildlife. The most talked-
about feature at Healesville isthe Birds of Prey show. In an outside stadium people gather
several times aday to learn about a variety of extraordinary birds that fly so close overhead
that visitors can feel wing feathers brushing against them.

The wildlife hospital and birds of prey show are not the only places where children
learn. In one of the classrooms called Grandmother’s Garden children begin their journey

outside where their Discovery and Learning educator tells them about the tawny frogmouth



bird and allows them to take turns petting it. Then, heading inside, students get to see and
touch a snake, tree frog, and stick bug.

All in al, the three campuses of Zoos Victoria each provide a very different student
experience and very different programs for students, all serving the singular goal and mission

to educate students in the areas of wildlife, wildlife conservation and protection (Shadforth).

2.2 Importance of Informal Education

Throughout the world educators recognize the educational value of zoos, museums, and
other such ingtitutions as an important supplement to formal education. Following a study
into School-Museum Learning Framework (SMLF), Janette Griffin® concluded that her “most
significant finding was the students' recognition and declaration of their own learning in an
environment in which they had choice and ownership of their learning” (1998 xi). More
studies on the effectiveness of these hands-on learning techniques are conducted each year
yielding positive results, thus proving that learning by doing helps to create a lesson that can
last alifetime (Griffin 1998, Harrison 1988, Morrell 2003, Ramey-Gassert 1997).

Informal education can be described in many ways. The U.S. National Science
Foundation defines it as a type of “multi-faceted learning [which] is voluntary, self-directed,
and often mediated within a social context; it provides an experiential base and motivation for
further activity and subsequent learning” (ISE 5). In The Elementary School Journal, Linda
Ramey-Gassert states that it can be a“variety of out-of-school science environments...and
provide[s] students with unique, engaging science learning opportunities and classroom
teachers with awealth of science teaching resources’ (433). In general, these informal
lessons take place in group oriented projects and/or outside the classroom in environments

such as museums, science centers, and zoos (Melber 3).

2.2.1 Studies on Informal Education

Numerous studies have been and are being conducted to examine the nature and
effectiveness of informal learning. The general consensus of these studiesis that interactive
learning is extremely effective when used to supplement traditional classroom-based lessons
(National Science Foundation, ISE, Morrell 2003, Martin 2004).

For example, with funding from the U.S. National Science Foundation the Process

Oriented Guided Inquiry Learning program (POGIL) has been investigating the effectiveness

3 Janette Griffin is a teacher-education Professor at the University of Technology, Sydney



of hands-on, project-based learning. The POGIL project focuses on discovering the most
effective teaching methods to supplement students' learning experiences. They do this by
grouping students together in teams to work on guided inquiry activities. Thusfar in their
research they have been able to conclude that student-centered approaches are most effective
“when: they are actively engaged and thinking in class; they construct knowledge and draw
conclusions by analyzing data and discussing ideas; they learn how to work together to
understand concepts and solve problems; and the instructor serves as afacilitator to assist
students in the learning process’ (POGIL).

An acronym rapidly becoming more common in non-traditional education is STEM,
meaning science, technology, engineering, and mathematics. The Center for Informal
Learning and Schools (CILS) is one of many research projects that fall under the STEM
category. CILSisacollaboration of the Exploratorium (San Francisco), the University of
Cdlifornia, Santa Cruz, and King's College (London). CILS mission isto understand how
museums and zoos can work together with schools to support K-12 science learning.
According to Martin in her research of the framework for studying informal learning, “The
task of CILSisto develop acommon basis for discussion internally within the project,
identify critical research issues, and prepare students and museum educators to study and
design effective learning” (2004).

Another project involving STEM initiativesis the CoVis project, meaning
Collaborative Vision. The goal isto incorporate various multimedia tools into the classroom
in order to strengthen learning methods in the field of science. The Exploratorium in San
Francisco worked with CoVis on one particular experiment in which the internet was used to
reach inner-city school children who, under normal circumstances, would not be able to
attend the museum (CoVis). A virtual field trip was conducted by providing a remotely
controlled camera which students could pan around entire exhibits from their own classroom.
The students could even talk directly to curators and visitors within the museum (Fishman
25). Thisisjust one example of the waysin which the CoVis project is using multimedia
tools to increase opportunities for informal education to students today.

The World Wildlife Fund conducted a survey on the *Windows on the Wild' national
environmental education program in 1994. The purpose was to analyze environmental
awareness among youth. Several zoos and museums participated in the study that “revealed
that the magjority of formal and nonformal educators felt that environmental education should
be apriority in their institutions” (Dierking 7).



In 1997 a study was conducted at the Cleveland Metroparks Zoo to investigate the
prolonged effects of childhood visitsto the zoo. The purpose was to understand the
relationship between visitsin early childhood and visitation as well as expectations later on in
adulthood trips to the zoo. On average, adults who visited the zoo during childhood came to
expect benefits such as education, awareness of environmental problems, gaining more
knowledge about nature as well asanimals. Results also showed that people who attended
zoos several times as children were more inclined to emphasize the educational importance of

zoos and also visit more often as adults (Dierking 11).

2.2.2 Differences between Formal and Informal Education

One important advantage of school-sponsored excursionsis the change in learning
environment achieved by taking the students out of the classroom into a more interactive
educational atmosphere. Instructor-centered learning is primarily conducted through verbal
lecturing as well as the written word for communication of lessons. However, in azoo or
museum students are more in involved observing the objects that surround them and in turn
can learn through observation. Most importantly, these learning environments interest and
involve children more than traditional learning, and therefore the children are motivated to
gain more knowledge out of the experience for their own purposes, rather than simply to pass
their next examination (Ramey-Gassert 434).

Some characteristic differences between formal and informal learning environments
areillustrated in Figure 2-2. In Figure 2-3 Scribner illustrates the importance of out-of-
classroom education by comparing the differences between thought processes associated with
learning environments. He makes it apparent that the atmosphere that children encounter
when on school excursions can cause them to think in different ways than they normally
would in aclassroom. The adjectives he used to describe the differences in thought processes

[ex: creative, flexible, etc.] can be generally interpreted as beneficial in comparison.
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Informal Learning Environment Formal Learning Environment
Characteristics Characteristics
Voluntary - attendance Compulsory - attendance

- what 15 learned - what 1s learned

Unstructured Structured
Unsequenced Sequenced
Learner-centred Teacher-centred
Contextually relevant Relevance unclear
Heterogeneous groupings Homogeneous groupings
Collaborative Individual
Non-competitive Competitive
Open-ended Closed
Non-cwriculum-based Curriculum-based
Unintended outcomes recognised Unintended outcomes disregarded
Non-assessed Assessed

Figure 2-2 Comparison between Char acteristics of Informal and Formal L earning
Environments (Griffin, 1998).

School Thinking Practical Thinking
Generalized Continually creative
Mo nonsymbalic content Strives for mastery of the concrete
Emphasizes menal processes Utilizes one's knowledge
Verbal Lses whatever works
solitary Involves others
Independent of a specific end Sensitive 1o the environment
Lses general tools lUses available materials
Builton many systematic examplas Flexible and economical

Figure 2-3 Terms adapted from Scribner’s Characteristics of Practical Thought, 1985

The teacher plays an important role in enhancing the effectiveness of classfield trips.
Rather than regarding the excursion as a hiatus from their usual routine, teachers should
facilitate learning by stimulating children to think analytically about the things they observe

at the museum or zoo in order to improve critical thinking skills. Regrettably, the trend in
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Sydney, Australia has been to rely mainly on the museum educators to host lessons for
attending school groups (Griffin 1998, 5). It isimportant for the teacher to prepare students
for an excursion by supplying them with background knowledge about their destination and
integrating appropriate material into their established curriculum. Conversely, it is important
for zoos and museums to provide preparatory and follow-up materials so that teachers can
appropriately incorporate the experience into their curricula.

Following a study of the School-Museum Learning Framework (SMLF) Griffin
(1998) was able to conclude that the most effective museum excursions occurred when:

“Teachers and students have a clear, shared purpose;

the visit islinked to class work;

students are given preparation at school for the excursion;

worksheets are used with care to facilitate choice in learning;

students are given choice in their learning activities;

students’ curiosity is fostered,;

students are encouraged to share their learning with peers and adults;
students are encouraged to use the full range of learning opportunities
provided by the venue;

teachers participate in the learning process and model appropriate learning
[behaviors] " (97).

In today’ s society the world of education is constantly changing as technology and
research continue to ater conventional thoughts on adaily basis. Traditional methods are
now being reconsidered as educators begin to discover various new and different teaching
techniques, which may or may not prove to be more effective. As researchers have shown,

informal education proves to be an effective reinforcement tool for traditional curricula.

2.3 Classroom Field Trip Trends in New England

Analyzing trends and studies of local informal education institutions will provide
valuable background information that can be applied to research and analysis of similar
trends associated with Zoos Victoria. Although the findings for New England institutions
may not directly identify with Zoos Victoriathey may identify avenues to pursue as well as
research further.

Several informal education institutionsin the New England area have seen a decrease
in attendance by school groups. These include the Worcester EcoTarium, Springfield

12



Museums (specifically their art museum), and the New England Aquarium. Through
discussions with Dominic Golding at the Worcester EcoTarium, it has been identified that
their museum has seen a 22% decrease in school group visits over the past five years with the
biggest drop in school group visitation between the years of 2002 and 2003. The primary
causes they have identified include the pressures of MCASS standardized testing and budget
constraints (Golding). Springfield Museums, being an interdisciplinary institution, comprises
four separate museums; the Ancient Treasures Gallery, the Springfield Science Museum,
Connecticut Valley Historical Museum, and the Museum of Fine Arts. Wendy Somes, the Art
and History Curriculum Coordinator, states, “A once popular art appreciation program for
upper elementary (4-8 grade) is now only booked afew times ayear, typically by home
school [groups] or an out of state group.” While some of their science programs continue to
draw students, their art programs have become far less popular (Somes). The New England
Aquarium is yet another institution suffering from a decline in visitation by school groups. At
the aguarium, there has been a steady decline in school group attendance beginning with a
9% decrease in 2004, then little change in 2005 followed by a 14.6% decrease in 2006
(Slapak).

Although there are many institutions struggling to maintain the interest of schoolsin
informal education experiences, the Boston Museum of Science has managed to significantly
increase the volume of students that they reach over the past four years. Visitation has
increased from 150,000 four years ago to roughly 240,000 over the past two years. These
figures do, however, include students who have participated in the traveling programs offered
where the museum actually brings the exhibit/presentation to individual schools. Overal, as
stated by Henry Robinson from the Boston Museum of Science, “Increases [in] marketing has
supported an increase in attendance.” Through the museums development of amailing list, a
monthly educator newsletter, a consistently updated website, invitations to field trip planning
sessions, free teacher previews, and development of atraveling program, they have been able

to effectively increase school group visitation (Robinson).

2.4 Internal Factors Influencing Field Trip Frequency

There are many possible explanations for the trends observed in school group visitation
at Zoos Victoria. One set of factors that could be having an affect isinterna occurrences
within the zoo. Factors within this category include overall visitor satisfaction, teacher

perspective on field trips, and the design and use of the Zoos Victoria website.
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2.4.1 Visitor Satisfaction

Visitor satisfaction in zoos and museums is important because achieving high visitor
satisfaction encourages visitors to come back again and also to encourage others (i.e., new
visitors) to come based on word-of-mouth recommendations. Researchers have identified a
variety of attributes that are important to visitors. For example, the Smithsonian National
Zoo found the promotion of discovery and imagination were the two top reasons asto why
people like to visit the zoo (Smithsonian National Zoo). Discovery learning is a style of
active learning that focuses on students' first hand experiences in the curriculum. This
learning style encourages students to learn through direct involvement, not lectures, and then
integrate the acquired knowledge with their existing knowledge (Bicknell-Holmes, Hoffman,
314). Providing opportunities for students to use their imagination has also been found a key
attribute in many informal education programs. A case study by Carrol Butterfield, found that
learning was enhanced in children where an imaginative environment was created to allow
them to connect new information to past knowledge and have open discussions (Butterfield,
10). With thisin mind, it isimportant for the museums and zoos to concentrate on this idea of
providing quality education.

In another case study, Niall Caldwell surveyed visitorsto 11 London Museums on
topics ranging from the quality of food to the value of the exhibits. Most visitors stated that
the components they valued most were the exhibits and the history associated with them.
Before this study the museums had been focusing visitor satisfaction studies solely on areas
of food and special openings (Caldwell 161). This study proved that visitors demonstrated a
desire to gain knowledge as well as entertainment in their trips to the museums.

Thelevel of interactivity in zoo and museum exhibits has also been found to be a key
contributor to visitor satisfaction. Research has shown that interactive exhibits receive more
attention from visitors than less interactive exhibits — visitors are more likely to peruse the
more interactive exhibits and the ‘residency time' at interactive exhibits tends to be longer.
There are severd styles of interactive exhibits used in museums so that different learning

styles can be tailored to. These styles have been described as “hands-on,” * pick-and-choose,”
and “multi-sensory” learning. Hands-on learning offers touchable exhibits that allow a more
free-style learning. The pick-and-choose style lets people learn what they want to learn, and
multi-sensory learning involves other senses like hearing and smell. Such interactive
techniques allow museums or zoos to attract and engage visitors more effectively and thus

enhance |learning and satisfaction (Eldridge, 5-12).
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Proper visual aids at exhibits are also important in zoos and museums because these
enhance informal learning, and in turn improve upon visitor satisfaction. Having visual
components is a technique used to teach concepts that may otherwise be either too
complicated or uninteresting. In a study by Malkin, sixth grade students were asked to create
masks out of clay. In order to make the project clearer the teacher took a systematic picture
sequence for modeling the masks in order to aid students in visualizing the process. This
helped them to compl ete the task with impressive results (Malkin). The importance of
effective visual communication in museums was shown in a case study done in the Phoenix
Zoo where visitors were surveyed about their learning experiences in areptile exhibit.
Although the study was not done specifically for visual effectiveness, visitors indicated that
the amount learned within the exhibition was limited by ineffective visual communications,
specifically by the lack of informative signs (Schnackenberg).

Attaining high visitor satisfaction isimportant to informal educational institutions. In
order to achieve this goal these institutions must make exhibits that focus on what guests
want and improve the interactive and visual aids at such exhibits. When these goals are met,
people are satisfied, and this will encourage them to revisit in the future. A case study was
done at the Fort Worth Zoo, showing the correlation of satisfaction and re-visitation. During
their visit, visitors were first surveyed about different aspects of the zoo including the
educational value, the wildlife, and zoo staff. Following that, they were asked if they would
return in the future. From these data, it was shown that there was a large connection with
satisfaction and likelihood to return for future visits (Tomas 239). Therefore, accurate
measurement of visitor satisfaction isimportant so proper changes can be made to stimulate
repeat visits and thus increase bookings in Discovery and Learning of Zoos Victoriaand

increase the number of students reached and educated.

2.4.2 Teacher Perspectives

In order to increase visitation by school groups, it isimportant to evaluate what
teachers want for their students when they visit zoos and museums and to meet those goals.
Doreen Finkelstein, at the Center for Informal Learning and Schools in San Francisco,
Cdlifornia, surveyed teachers from three major urban cities in the US to determine what they
most wanted from field trips to museums and zoos. She found that teachers wanted the

museum or zoo visited to:
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Be a place to learn science content;
Be a place that helps teachers improve their pedagogical skills;
Be a place that helps teachers find and get resources for the classroom
Be a place that provides teachers with ideas and activities that can be
brought back to the classroom;
Be a place where science experts interact with teachers and students;
Be a place that motivates interest in science;
Be a place where teachers and students are exposed to things and do
activities that are not readily available in the classroom.
Evidently, teachers fedl that trips to museums have the potential to be valuable tools
for education if planned and carried out in such away that they meet a certain set of
objectives (Finkelstein 4-8).

2.5 External Factors Influencing Field Trip Frequency

There are many possible factors to explain trends in the frequency of field trips,
many of which are not associated with the programming available. Such factors can include
but are not limited to:
The Australian educational system and when out-of classroom
experiences fit into the curriculum;
Information technology providing easier and faster access to information;
Liability issues associated with leaving school grounds;
Transportation and other costs not provided for in budgets.
In a study done to investigate the decline of educational excursionsin Britain, John
Fisher explains the reasons that teachers give as to why they do not go on field trips. These
include:
Therisk of accidents to students while away from school istoo high.
(Fisher, 9-18)
Field trips are not required, passing examsis important so teachers focus
on training students for that;
Some teachers, especially newer ones, are not conducting field trips due to
complexity or lack of interest;

Educational budgets rarely allow alot of room for field trips;

16



Each of the factors mentioned will be explored to determine how it may affect
visitation. Assessing these possible causes will allow Zoos Victoriato alter their practices or

programs to accommodate the ever-changing academic world.

2.5.1 Australian Education System

The Australian educational system has undergone many changes and is different from
the U.S. system in many ways. To best determine the state of informal education provided by
Australian schools, valuable insight into the background of how the educational system
worksis necessary.

A substantial change was recently made to the Victorian Educational System when
the Victorian Curriculum and Assessment Authority (VCAA) published the Victorian
Essential Learning Standards (VELS) in December 2004. The purpose of the Standards was
to establish a uniform framework to which the whole of Victoriawould adhere. Additional
components were later added to the original Standards in March 2005, then again in
December 2005. For a more detailed description of the VELS see Appendix A.

Not unlike the U.S., standardized testing is a part of Victorian curriculum. In school
years 3, 5, 7, and 9 children take the Achievement Improvement Monitor (AIM) tests.
Introduced in 2006, the tests serve as atool to measure students' literacy as well astheir
numeric skills across the entire state of Victoria. Studentsin years 3, 5, and 7 take their test
over the course of two days at the end of August. Thefirst day is dedicated to the
Mathematics section, and the second day concentrates on English. Y ear 9 studentsfollow the
same structure except that their test takes place in May (VCAA).

2.5.1.1 Relationship between VEL S and School Excursions

With the change in curriculum instituted by the VELS it is important to investigate
what affect these changes may have had on the number of out of school excursions. While
numerical data are extremely difficult to obtain, one can instead investigate the degree of
support VCAA displays for classroom excursions.

One VELS sample unit designated for level 5 (during the students’ 7" or 8" year of
schooling) addresses a range of educational domains and includes an out-of-school excursion.
The lesson isintended to take two to three weeks in which the pupils investigate urban living
and write a research report on their findings. Part of this project includes atwo-day trip into

downtown Melbourne so that they can interview respondents and experience the elements

17



upon which they will report. The distinct purpose of this unit isto develop effective
communication skills (VELS).

In a statement about Mathematical Assessment and Reporting on the VELS website an
exampleisincluded where level three students use their recent zoo experience to understand
the process of collecting “simple categorical and numerical data (count of frequency) and
present[ing] this data using pictographs and simple bar graphs’ (VELS).

From the two examples listed above one can conclude that VCAA does not
necessarily disallow classroom excursions. Infact, it is apparent that in both situations these

trips were academically beneficial for the students who participated.

2.5.2 Field Trip Liability

One doesn’'t have to dig deep in databases of recent news storiesin Australiato find
reports of incidents on school field trips. In fact, a search on the LexisNexis™ Academic
world news database of key words “Australia’ “ School” and “Excursions’ yields nearly all
stories of death or serious injury incurred by students on school trips. With negative stories
of field trips plaguing the media, the importance of informal education islost anong the
tragedies. Although these stories are of serious concern, they represent the minority of

student experiences on field trips.

2.5.2.1 Government Standardsfor School Excursions

Media broadcasts of thiskind of information frequently will have effects on many
different groups of people including parents, teachers, and the government in charge of
regulating field trips and ensuring that all safety precautions are met. Following two public
accidents on school excursionsin New South Wales, the Deputy Director-Genera of Schools,
NSW Department of Education and Training Robin Shreeve has instituted new safety
regulations in the past few yearsto be carried out for all school excursions. The new
regulations under the occupation health and safety rules require teachersto provide afull risk
assessment of any potential problems associated with the trip. Such assessments require
heavy paperwork and frequently trips to the intended location by educators prior to visits.
Although the Department has received numerous complaints from groups such as the Primary
Principals Association and the NSW Teachers Federation, many fear that the stringent
requirements cause too much hassle and may cause an end to school excursions (McDougall
2).
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The Department of Education and Training in Victoria has similar stringent
requirements for excursions. Each venue “ should be assessed for their inherent safety and
suitability as well asfor the risks associated with the activities that may occur during camp or
excursion,” according to the student safety and risk management guidelines provided by the
Victorian Department of Education and Training (Victorian Department of Education). The
amount of work required to fulfill these requirements are likely affecting the frequency of
field trips; however, asthey are new within recent years, there islittle literature to support

this hypothesis.

2.5.2.2 Increased Cost

There are many costs associated with field trips that are currently on the rise. These
include liability protection costs and transportation costs frequently not covered in the
school’ s budget.

In response to the added risk portrayed in the media, insurance companies have raised
premiums paid by schools offering “high-risk” activities such as outings and excursions.
Private schools surveyed by the Association of Independent Schools of South Australia have
reported increases of as much as 100 percent on yearly premiums (Chapman 12). These
increases in insurance cost come without any additional assistance from the government,
forcing educational institutions to divert funds from formal education or in many cases cut
programs that could have valuable educational impact (Chapman 12).

In New England, the Boston Museum of Science, the New England Aquarium, and
Springfield Museums, and Worcester EcoTarium have cited issues with transportation costs
affecting field trips. Through research and surveys conducted by these institutions, it has been
shown that the rising costs of fuel and buses are a big concern for school systemsin planning
field trips. Many of these institutions have begun fundraising through application for grants,
outreach initiatives, and discounted admission for school groups to help counteract this

problem.
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3 Methodology

The primary goal of this project was to provide an in-depth analysis of the school group
visitation data (2000-2006) provided by the Discovery and Learning department of Zoos
Victoria. This project has identified and characterized the trendsin the data and determined
possible explanations for observed trends and anomalies in visitation data based on findings
from the literature and interviews conducted with zoo staff, as well as visiting teachers. This
project has made recommendations about how to track and analyze these trends in the future.

In completion of the stated goal's, six main tasks have been completed. The project team
has:

1. Conducted a comprehensive analysis of school group visitation data provided by
Zoos Victoriaidentifying any discernible trends.

2. Reviewed the literature identifying visitation patterns at similar institutions and
any explanations that have been proposed for these patterns.

3. Conducted interviews with educational programming staff at Zoos Victoria, to
determine what trends they have observed and what factors they believe may
explain such trends.

4. Conducted interviews in Australia with educators who made a visit to Zoos
Victoria during the duration of the project in order to gather information on their
field trip perspective.

5. Compiled areport that characterizes the trends observed in the data and
summarizes the factors that appear to be most important in shaping these trends.

6. Developed adata set that can be used for Discovery and Learning reporting needs
and a recommendation as to how current and future data can be interpreted.

Figure 3-lisatimeline for completion of the above tasks:
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Task

PQP

Week

Visitation Data Analysis

Literature Review

Interviews of Zoos
Victoria Staff

Distribute and Collect
Teacher Questionnaires

Compare Research to Data

Generate Data Sets and
Report Findings

Deliver Findings

Figure 3-1 Timeline of Completed Project Tasks

3.1 Data Analysis

Animportant piece of this project was to complete a comprehensive anaysis of the
visitation database provided by Discovery and Learning that contains information across the
three zoo campuses. Discovery and Learning staff at Zoos Victoria provided the team with a
set of research questions to be answered with thisanalysis. See Appendix . By using this set

of research questions, the team determined the following set of comparisons to be made for

each fiscal year and each zoo campus:

Monthly Visitation

Independent Visitation vs. Educator-Led Visitation

Vigitation vs. Location

Vigitation vs. Student Y ear

Government School Visitation vs. Private School Visitation vs. Catholic School

Visitation

School Visitation vs. Y early Frequency
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3.1.1 Overall Visitation

In order to understand the trends in school group visitation, overall visitation to Zoos
Victoriawas analyzed. Using data obtained from the Marketing Department at Zoos Victoria
total visitation numbers per fiscal year across three campuses were summed. These numbers
included student visitation despite the fact that the excursions were booked through
Discovery and Learning. These data were compared to overall Discovery and Learning
student numbers extracted from the Microsoft Access database utilizing a query of date of
lesson, booking quantity, and school name. Thiswas then exported to Microsoft Excel and
lumped by fiscal year for comparison to overall visitation numbers.

In order to assess whether or not Discovery and Learning trends reflected overall
visitation trends, total Discovery and Learning student numbers were normalized by overall
visitation numbers. If the percentage of Discovery and Learning students remained level over
the course of six fiscal years this would prove that numbers for Discovery and Learning
directly correlated to overall visitation. Overall visitation numbers for Zoos Victoriaand
Discovery and Learning Schools were also plotted on aline graph.

Total Discovery and Learning visitation numbers were then calculated for each fiscal
year and represented on a combination bar and line chart showing individual numbers for
each zoo as well astotal visitation for al three zoos. In order to generate a more accurate
scale for the individual zoos, two separate line graphs were then created. One line graph was
specifically for Melbourne Zoo and the other illustrated both Healesville and Werribee on the
same graph. The purpose was to identify overall yearly trends for each of the three zoos
using alinear trend line to summarize the overall slope.

The next comparison made was a summary of total visitation by month for each zoo and
year. To calculate monthly numbers, the Discovery and Learning data used above was broken
down by month. These monthly summaries for each year were plotted on aline graph
comparing monthly visitation by year for each individual zoo. The purpose was to understand
student visitation trends by month and to identify any anomalies that may have occurred in a
particular month in a specific year.

After observing these graphs, possible factors affecting monthly visitation were
examined. Some factors explored were the relationship in monthly visitation and school

holiday schedules, mgjor exhibit openings, and external factors such as the Commonwealth
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Games. Dates of school holidays were compared to monthly visitation in order to understand
why decreases in visitation occurred in a certain month every year.

In order to assess the effect of exhibit openings as well as external special eventsthe
team averaged the student visitation for each specific month in which the event occurred for
years 1999-2006, excluding the year in which the event actually occurred. The standard
deviation was then calculated for this average. standard deviation was then added or
subtracted from the average. If the number of students attended in that month fell outside the
range of one standard deviation from the mean then the effect of that particular event would
be considered substantial. Detailed cal culations can be found in Appendix E.

3.1.2 Independent Visitation vs. Educator Led Visitation

The next comparison made was the comparison of visits made independently by schools
to those involving a session led by a zoo educator and the yearly trends of each type of visit
at each of the three campuses. To determine this, the number of independent and educator-led
students for each type of visitor each year were summed. This analysis was done for the past
4 fiscal years at the Melbourne Zoo and Healesville Sanctuary and the past 3 fiscal years at
the Werribee Open Range Zoo, as these are the only years with reliable data regarding
independent visitation. The team chose to use student numbers rather than booking numbers
due to the fact that the sizes of independent bookings tend to be much larger than educator-
led booking. For example, one school may bring 50 children and book only once for an
independent visit, or instead, they may book 3 educator-led classes. Thisisin large part due
to the size of the Discovery and Learning classrooms.

The team then compared the trends of independent visitors to educator-led visitors on
the same graph, comparing year-to-year numbers of visitors. This comparison was made for
each zoo. In order to accurately compare independent vs. educator-led visitation per year for
all three zoos percentages needed to be calculated. This was done by dividing the number of
independent visitors per year by the total student visitation per year. A line graph was then
plotted showing the percentage visitation of independent visitors for the fiscal years 2002-
2006.

Monthly trends were then compared for independent vs. educator-led visitation. To
complete thisanalysis, the number of independent visitors per month was divided by the total
number of student visitorsin that month. Separate line graphs were then generated for each

zoo illustrating the monthly distribution of independent visitation. The trends found in the
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graphs were discussed and compared to factors determined in research such as school year

calendar.

3.1.3 Visitation by Student Year

The next comparison made was the relationship of student year level to visitation. To
complete this comparison, student year level distribution on ayearly basis was considered.
The team began by making a query in the Microsoft Access booking databases for each
available fiscal year at each zoo. The query included the booking quantity, or number of
students attending in each booking, the lesson date, student year level, and lesson type, either
independent or educational. The extracted data was then exported into Microsoft Excel for
manipulation and analysis.

In Microsoft Excel, the data was split into independent and educational bookings so it
could be analyzed both separately by lesson type and then added to obtain overall student
year distribution data. Once organized by lesson type and split into different worksheets, the
data was sorted by student year. Once sorted in this fashion, the number of students attended
from each school year or school year grouping was summed, if the booking was made for
more than one student year level. For any bookings made for more than one student year
level, the number of studentsin the booking was equally divided between all year levels
included in the booking. The students were divided and summed in this way for ease of
comparison. If there were different groupings of students for each fiscal year and each zoo, it
would not be possible to properly compare them. The percentage of visitation for each school
year level out of the total visitation for the fiscal year being analyzed was calculated. This
was done to normalize the effect of changesin total visitation between fiscal years.

Once analysis was done in thisway for each fiscal year, each campus, and each lesson
type, the two lesson types were lumped together to get the overall visitation by school year.
For each campus, all six years were plotted on the same line graph with the y-axis
representing the percentage of students visited and the x-axis representing the school year
level. The observed trends were then compared to qualitative information collected through
research and discussion with teachers and Zoos Victoria staff.

Following the analysis of distribution of each student year separately, analysis was also
done lumping student yearsinto the categories of kindergarten, primary, and secondary. In
order to accurately determine the trend in these categories, data outside these categories was
not considered in the percentage calculations. This analysis was done for each zoo across the

six fiscal years. The analysis was summarized on histograms for each zoo with the y-axis
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representing the percentage of students attended for each grouping and the x-axis
representing fiscal year. There were three series of data, kindergarten, primary and secondary.

Differences in independent and educator-led visitation was also considered and graphed
independently. To make this comparison, the lumped year levels of kindergarten, primary,
and secondary were used so the differences in independent and educator-led visitation would
be more apparent and therefore easier to compare. Histograms were created for each campus
summarizing the percentage of students from each year level grouping that attended
independently or with an educational session for each fiscal year. This allowed independent
and educational visitation to be compared side by side for each year and year level grouping.
Separate histograms were created for each campus to summarize the analysis with the y-axis
representing the percentage of students and the x-axis representing independent and educator-
led visitation for each fiscal year. There were three series of datafor each kindergarten,
primary, and secondary.

The final manipulation and analysis of the student school year data was done on a
monthly basis to allow the team to investigate the possible effect of the new standardized
testing in Victoria. AIM testing took place for the first time in the month of May 2006. In
order to determine whether or not the new testing had an effect on visitation, the data was
sorted and manipulated in the same way as for the yearly analysis, the percentage of students
visited for each year level out of the total visitation in the month of May from 2000 to 2006
was calculated. The percentages for years 2000 to 2005 were averaged to smooth out any
anomalies in the data before comparison to 2006, the year testing took place. The monthly
data was organized on three histograms one for each Zoos Victoria property.

In order to statistically analyze the possible effect of the new standardized testing, the
team chose to use the Wilcoxon Rank Sum. The Wilcoxon Rank Sum is a paired comparison
test that can be used to determine if visitation from the year levels 3, 5, and 7 across the three
zoos has been significantly negatively affected since the institution of the AIM tests with

reasonabl e confidence. Full calculations and explanation are available in Appendix H.

3.1.4 Visitation by School Type

The next comparison was made between the school type categories Government,
Independent, Catholic, and ‘ Other.” First, overall student visitation divided into school types
was considered. Then the overall students were divided into school types and school levels,
and the percentage of each school type out of the total schools that visited each zoo was
calculated.
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Percentage of students in each individual school type was considered first. To
determine this, a query showing the date of lesson, booking quantity, school name, and
school type was created from the main visitation database. This query extracted lessons dates
from fiscal years 1999 to 2006 for Melbourne Zoo and Healesville Sanctuary, and 2000-2006
for Werribee Open Range Zoo. These data were exported into Microsoft Excel into individual
sheets per zoo where the lessons were sorted into separate school types. The number of
students within each school type was then summed. These totals for each school type from
each individual campus were combined into one set of data. Percentages were then calculated
by normalizing the number of students per school type by the total number of lessons. The
results were graphed in a pie chart

Visitation by school types was further analyzed by looking at the total number of
schools of each type visiting each campus. To do this a query with the date of the lesson,
booking quantity, school name, and school type was created in Microsoft Access then
exported to Microsoft Excel into individual sheets for each property. These lists were sorted
by school type and the total number of schools of each type visiting each property was
calculated. With this, the percentage of each type of school out of the total schools for each
property was calculated and summarized on a histogram.

The next type of analysisin this area of comparison was determining the total number
of schools that visited the three Zoos Victoria campuses. This was made from a query that
had the date of the lesson, school name, and the school type in Microsoft Access. Aswas
done before, all of the bookings from 1999 to 2006 for Healesville and Melbourne, and 2000-
2006, were put into one database. This information was exported into Microsoft Excel. In
Excel, the team first sorted the list into fiscal years. Following that, each fiscal year was
sorted into the different school types, and a unique record search was performed in the school
names. Thislisted all of the school names that appeared one time, so that schools that had
more than one booking were counted the same as schools that had one booking. For each
fiscal year, the total schools of each school type were summed, and their percentage out of
their respective fiscal year total schools was taken. This cal culation was performed for all
three zoos. Because the percentages of school types were generally the same for all fiscal
years, the average percentage of each school type was taken across the 6 years of data. These
average percentages were calculated for al three zoos, and graphed together in one
histogram. The determination of these trends allowed for further comparison between
budgeting freedoms for the various school types, as well as other factors such as the number

of schools of different school types and differences between the schools.
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Visitation by school types was further analyzed by dividing the total student numbers
into year level categories Kindergarten, Primary, and Secondary. To do this a query with the
date of the lesson, booking quantity, school name, school type, and school level was created
in Microsoft Access then exported to Microsoft Excel into individual sheets per zoo. These
databases were first sorted into the year level categories, and then further sorted by school
type. After this, the total number of studentsin each school level within each school type was
summed. If aschool group was logged into the database as primary/secondary the number of
students in the booking was divided in half, half added to primary and half to the secondary.
The total number of students per year level category for each school type was summarized on
a histogram. In addition to total student numbers, the percentage of students within each
school type out of the total student visitation was graphed for each zoo. The results for al
three were summarized on a histogram. By simplifying the graphsit was easier to see trends
for school level visitation, and the school type trends that exist within primary, secondary,

and kindergarten schools.

3.1.5 Visitation by Location

The next comparison made was the relationship between the distance school groups
travel to the amount of visitation from each range of distance. For avisual comparison, the
Australian Bureau of Statistics' census SSDs (statistical sub-divisions) were used (ABYS).
Using the visitation data, a list of suburbs where visiting schools are located was compiled.
Each suburb was then classified as being in a specific SSD using the Monash University
website (Monash University). From the database, a query with lesson date, booking quantity
and suburb was created in Microsoft Access. This extracted data was exported to Microsoft
Excel, where the suburbs were matched with their respective SSDs. The SSDs were sorted,
and using the summation formulain Excel the total number of students from each of these
regions was cal culated from the booking quantities. The list was also sorted into fiscal years,
and this was done for all three zoos. Since SSDs are geographically based, the student
numbers had to be normalized according to number of studentsin each region. Using the
Australian Bureau of Statistics' website, the number of students in each region was
determined from 2001 Census data. The average number of students from each region that
visited the zoo property for al recorded fiscal years was found, and this number was divided
by the total number of studentsin the region. Then the percentages of visitation from each

region were plotted on amap color coded by percent student of visitation.
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To determine the effect of travel time on visitation, suburbs of Victoria as geographical
divisions were used. The fiscal years of 2000/2001, 2002/2003 and 2005/2006 were used to
seeif there was a change in visitation patternsin the past 6 years. These are subdivisions of
the SSDs and therefore could provide a more accurate traveling time calculation. An
approximate travel distance to each zoo was then determined for each suburb that had visited
it using Wherels (Whereis), an online company that generates travel times. Since the
calculation was based only on location of the suburb, not the exact street address of the
school, these approximate travel times included some error due to geographical distribution,
traffic, or accuracy of the Wherels program.

Travel times and corresponding student visitation numbers were then grouped into
intervals of 30 minutes. Student numbers from each interval were counted in asimilar
manner as with the SSDs, except the suburbs were assigned the traveling times to the
respective zoo in the given fiscal year. The percentage of students from each time range out
of the total visitation was then calculated. A line graph of travel time versus percent of
students from each cal cul ated distance was created for each zoo using this data.

In determining the relationship of travel distance to visitation, the possible effect of
travel cost on visitation was investigated. One factor explored and correlated to this trend was
the changesin fuel costs for fiscal years 2002-2007 obtained from the Royal Automobile
Club of Victoria (RACV), and how this changed visitation by more distant schools (RACV).
For comparative purposes travel time vs. visitation data was generated for fiscal years 2000-
01, 2002-03 and 2006-07.

3.1.6 Repeat Visitation Analysis

Many schools repeat visitation to one or more of Zoos Victoria s three campuses
either within the same school year or across several years. To determine the frequency of
repeat visitation by schools, several different visitation patterns were investigated. The types
of repeat visitation to be considered were visitation to more than one campus or to the same
campus, both considered for each individual school year as well as across al six school years
of datagiven. The difference in repesat visitation of educator-led visitors as compared to
independent visitors across the six years of data for each zoo was considered. For each of
these comparisons school calendar year was chosen as the basis as many schools will plan

excursions around the school year schedule and not fiscal years.

28



3.1.6.1 Multiple Campus Visitation

Thefirst type of repeat visitation considered was visitation to more than one campus.
To complete this analysis, a query was made into the Microsoft Access bookings database for
school name and date of lesson for each zoo. Looking across all six yearsinitially, the date
column was not used. The data was exported to Microsoft Excel where each of the three
individual lists of schoolswas filtered for unique records in separate worksheets. Filtering in
such away allows only multiple campus visitation to be addressed as any school that had
more than one booking at the same zoo would be reduced to one row on each zoo's
respective list. Once filtered, the lists for each zoo were added in a single column. The
cumulative list was then filtered for unique records and all unique records were cleared
leaving only schools that had made a visit to more than one zoo. This list was filtered for
unique records once more, leaving alist of schools that had visited more than one Zoos
Victoria campus in the previous six school years.

The process previously outlined was completed in the same way for each school year
separately to determine how many schools visited more than one Zoos Victoria campus
within the same school year. The percentages of schools that had repeated across six years as
well aswithin asingle year were calculated and the results for the overall and yearly analysis

were summarized.

3.1.6.2 Same Campus Repeat Visitation

Another pattern of visitation to consider is schools that visit the same Zoos Victoria
campus within the same year or across six years. In order to determine this, analysis was done
inasimilar way as outlined above for multiple campus visitation. A list of schools for each of
the zoos for all six years was filtered in the same fashion for each school year and across the
six years of data. Once the lists of total schools and repeat schools for each year were
obtained, the percentages of repeat visitation for each school year for each zoo were
calculated and summarized. The percentage of repeat visitation across the six years were also

calculated and summarized.

3.1.6.3 Independent and Educator Led Visitation

In considering the differencesin frequency of educator-led and independent visitation,

the six school years of data were used collectively for each zoo. The data was split into
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separate worksheets for independent and educator-led schools. Once in separate worksheets,
the data was filtered as described above for multiple campus visitations to determine the
number of independent and educator-led schools that repeated visitation of the same type
within the six years of data. If a school made a single visit independently and a single visit
with an educator-led session, that school would not be counted as a repeat visitor.
Alternatively, if aschool repeated visitation as both an independent and as an educator-led
visitor, they would be counted as a repeat visitor twice, in each separate category. The

percentages of repeat visitation for each type of visit at each zoo were calcul ated.

3.2 Literature Review

One key method for understanding Zoos Victoria s trends in visitation is the literature
review. The main purpose of the literature research was to investigate internal and external
factors that could be responsible for the trends observed in the data. Literary materials
regarding informal education, field trip trends, information technology, and visitor
satisfaction measurement, among other topics have been thoroughly investigated.

In order to develop acomprehensive list of reasons for the trends in visitation, research
must be conducted to locate similar trends in zoos and museums throughout the globe.
However, this particular type of datatendsto beinternal. As aresult, various zoos and
museums in the U.S. were contacted in order to find visitation declines as well as any
ascending trends along with explanations and factors determined to have affected or caused

such trends.

3.3 Teacher Questionnaires

The teachers traveling to the zoo with the student groups have valuable information in
the way of qualitative explanations of the trends found and analyzed in the data analysis
portion of the project. In order to gather the maximum information available, it was
concluded that the most feasible way to do this was to create a pre-visit questionnaire and
then follow up by speaking with teachers on the day of their excursion. Teachers making both
independent and educator-led visits were contacted. Some of the questions included were;
why teachers chose Zoos Victoria, what online resources they used to prepare for the
excursion, what their zoo itinerary included, and what factors effect their decision to schedule

an excursion. For independent visitors there was also a question regarding why they chose
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not to schedule a Discovery and Learning session. An inquiry was also made to establish how
well the excursion fitsinto the Key Learning Areas and the Victorian Essential Learning
Standards (VELS) established by the Victorian Curriculum and Assessment Authority
(VCAA). It was essential to get this information from the educators perspective as they have
extremely valuable insight.

As many educators as possible were interviewed; however, there was atime
constraint caused by a scheduled school holiday that took place while information was being
collected. Individuals were identified through the contact information provided by Zoo
Victoriaand spoke with 12 educators at both Melbourne Zoo and the Werribee Open Range
Zoo. Unfortunately due to scheduling issues, no questionnaires were returned by educators at
the Healesville Sanctuary. Full copies of the questionnaires distributed as well as a summary

of the responses are attached in Appendix C and Appendix D.

3.4 Development of Deliverables

Discovery and Learning requested two main deliverables as the outcome of this project.
First, acomprehensive set of past and recently collected data was presented in away that will
make interpretation of trends easy for the Discovery and Learning schoolsin the future. This
has been done by providing alarge set of figuresillustrating different trends and variables
and how they have changed during the years of data provided. These figures are also
available for further research and reporting needs of Discovery and Learning. The other
outcomeis a set of recommendations on how to effectively collect and interpret visitation
data of this type in the future. In fulfillment of this request, the team has provided a set of
recommendations on how to alter the database in a way that visitation data can be much more
easily manipulated for interpretation in the future as well as questions and recommendations

for future research and devel opment.
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4 Findings and Analysis

The following is a summary of the findings for the data comparisons outlined in the
methodology. The raw data from the Microsoft Access database for each campus has been
organized and analyzed. Along with the graphical and statistical analysis, possible
explanations and factors responsible for the observed trends and patterns have been
discussed.

4.1 Overall Visitation

To begin the data analysis, overall yearly and monthly visitation for each of the three
zoos was analyzed. The purpose was to identify different overall trendsin visitation that
Discovery and Learning at each of the three zoos may have followed as well asto recognize

any irregularities that may require further investigation.

4.1.1 Zoos Victoria Visitation

In order to fully grasp the magnitude of changesin visitation for Discovery and
Learning schools the team analyzed overall visitation numbers for all of Zoos Victoria.
Specifically, it was important to understand whether deviations in student visitation reflected
deviationsin overall visitation at Zoos Victoria. In order to do this a percentage was
calculated for number of Discovery and Learning students out of total number of Zoos
Victoriavisitors per year (see Figure 4-2). Total visitation numbers for Zoos Victoria are
availablein Table 1 and plotted in Figure 4-1.

2000-01 |2001-02 |2002-03 |2003-04 |2004-05 [2005-06
ZoosVictoria 735,600| 748,249| 779,680| 877,940| 833,539 720,752
Discovery & Learning 93,139 130,525| 191,519| 157,124{ 178,746| 171,554
% D& L out of total ZV visitation 15% 18% 16% 17% 17% 19%

Table 1 Total visitation numbersfor Zoos Victoria and Discovery and L ear ning Schools
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Overall Visitation Numbers for Zoos Victoria and
Overall Student Numbers for Discovery and Learning Schools per Year
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Figure 4-1 Number of Total Visitorsfor Zoos Victoria and Student Visitorsfor
Discovery and L earning Schoolsvs. Y ear

Percentage of Discovery and Learning Student Visits out of Total Visitation
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Figure 4-2 Per centage of Discovery and L ear ning Student Visits out of Total Visitation
to Zoos Victoria

Figure 4-2 shows a variation in percentage of student visitation over the course of 6

fiscal years. This variation shows that changes in school group visitation do not perfectly
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reflect changesin overall visitation for Zoos Victoria. Instead, one can see an overall increase
in Discovery and Learning Schools' percentile with a noticeable peak in the 2001-02 fiscal
year. Also, the percentage of D& L student visitation is high in 2005-06 which is most likely

due to the fact that overall visitation islow in that year.

4.1.2 Yearly

Looking at the Discovery and Learning visitations, the team observed yearly trends to
compare visitation for Melbourne Zoo, Heal esville Sanctuary, and Werribee Open Range
Zoo. It was quickly discovered that Melbourne displayed a significantly greater number of
student visitors than the other two campuses. Thisis clearly displayed in Figure 4-3. For this
reason, the total visitation (also shown in Figure 4-3) follows a very similar pattern to that of
Melbourne Zoo. Observing this graph one may find it difficult to identify an apparent trend in
visitation, whether it is positive or negative. One can see, however, that total visitation peaks
in the fiscal year 2003-04 and decreases slightly during fiscal years 2004-05 and 2005-06.

Total Number of Students per Year Across Three Zoos
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Figure 4-3 Total Number of Studentsper Year Across Three Zoos
In order to more accurately observe the change in student numbers over six years

Melbourne data was put into a separate graph (Figure 4-4) so that the scale would be more
appropriate for the Healesville and Werribee graph (Figure 4-5).
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Total Number of Students per Year for Melbourne Zoo
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Figure 4-4 Total Number of Studentsper Year for Melbourne Zoo

Total Number of Students per Year for Healesville Sanctuary and
Werribee Open Range Zoo
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Figure 4-5 Total Number of Studentsper Year for Healesville Sanctuary and Werribee
Open Range Zoo

The Melbourne graph (Figure 4-4) shows a series of alternating increases and

decreases from fiscal year 1999-00 to 2003-04, with an over all increase of approximately
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50,000 students. Healesville al so shows a series of fluctuations between approximately 35
and 40 thousand students and a nearly constant overall trend line. Werribee, however, shows
a steady increase from 2000-01 to 2005-6 for an overall increase of almost 50%.

4.1.3 Monthly

Total numbers of students as well as booking numbers were broken down on a
monthly basis in order to assess trends within each year. The purpose was to understand
what times during the school year students are likely to take excursions to the zoos as well as
identify any anomaliesin the data for further investigation. The line chartsin Figure 4-6,
Figure 4-7, and Figure 4-8 show the monthly percentage of students visiting the zoo each

year for Melbourne, Healesville and Werribee, respectively.

Monthly Percentage of Total Student Visitors per Year for Melbourne Zoo
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Figure 4-6 Monthly Percentage of Total Student Visitorsper Year for Melbourne Zoo
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Monthly Percentage of Total Student Visitors per Year for
Healesville Sanctuary
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Figure 4-7 Monthly Percentage of Total Student Visitorsper Year for Healesville
Sanctuary

Monthly Percentage of Total Student Visitors per Year for
Werribee Open Range Zoo
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Figure 4-8 Monthly Percentage of Total Student Visitorsper Year for Werribee Open
Range Zoo

Comparing the three graphs one can see that peaks in visitation occur at both

Melbourne and Werribee Zoos during the months of May and November. For Healesville
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however, the highest average percentage of visitation appears to occur in March; high levels
of visitation also occur in May, October and November.

As expected, some of the lower points on the graph can be attributed to school holiday
breaks, listed in Table 2. Although this table shows a particular calendar year, the time of
month in which the holiday breaks occur will vary minimally from year to year. The lowest
months for visitation are July (14 days off), September (7 days off), January (typically no
school), February and April (14 days off). Most noticeable isthe drastic decrease in
visitation during the month of January. Four of the five lowest months of visitation coincide
with the school holiday schedule. The low numbersin February could be explained by the
fact that students have just returned from their summer vacation and are at the start of a new

school year.

Term1l 31 January - 30 March

14 days oft 1n April
Term?2 16 April - 29 June

14 days oft 1n July
Term 3 16 July - 21 September

'/ days oft 1n September
7 days off in October

Term 4 8 October - 21 December

7 days oft 1n December
30 days off in January

Table 2 Summary of Victoria school holiday schedule

One feature that is apparent upon close comparison is the drop in visitation for both
Melbourne and Healesville in March 2006, which coincides with the occurrence of the
Commonwealth Games which took place in Melbourne during March 2006. According to
Gary Shadforth, Discovery and Learning Team Leader at Healesville Sanctuary, this had a
major effect on school visitation when he worked at the Royal Botanical Gardens. In order to
analyze the effect of the Commonweal th Games on student visitation in March 2006,
averages and standard deviations were calculated for March visitation for years 1999 to 2005.
For anormally distributed sample, values are 68% likely to fall within one standard deviation
and 95% likely to fall within two standard deviations (Witte).

Visitation at both Melbourne Zoo and Healesville Sanctuary in March 2006 fell more
than one standard deviation below the averages for the previous 5 years. Werribee showed no
significant change, with student numbers within the first standard deviation. Appendix E

shows detailed calculations of averages and standard deviations for March.
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Similar calculations were done for major exhibit openings for years 1999-2006 to test
whether these events had any major impacts on student visitation. Appendix E shows the
detailed calculations. Table 3 shows the dates for specific exhibit openings. With the
exception of the opening of the Australian Wildlife Health Centre in Healesville (December
2005) there was no significant increase in student visitation for any of the exhibit openings.
This does not mean, however, that overall visitation was not affected. The lack of changeis
most likely due to the interval between booking date and actual |esson date which can vary
from 3 monthsto 1 year. Therefore, the effects of these openings could have been spread out
over the course of many months.

Exhibit Campus |Opening Date
World of Bugs & Butterflies Melbourne |Oct-02
Tree Kangaroos & Cassowaries |Melbourne |Nov-02
Trail of the Elephants Melbourne |Mar-03
Lions on the Edge Werribee [Jan-04
BHP Billiton Platypusary Healesville | May-05
Australian Wildlife Health Centre [Healesville [Dec-05

Table 3Major Exhibit Openingsin Zoos Victoriafor 1999-2006

4.1.4 Independent vs. Educator-Led

Staff at Discovery and Learning Schools has expressed an interest in understanding
the different visitation trends between independent visitors and educator-led visitors. For this
purpose the total number of students for all three zoos were used to understand what portion
of school visitors are independent or educator-led visitors. These data were also broken down
into monthly numbers for each zoo. The purpose was to discover which times of the year are
popular for the two types of visitors.

Figure 4-9 compares the percentage of independent students (out of total student
visitors) visiting each zoo in the fiscal years 2002-2006. Only four fiscal years are shown for
this comparison because independent visits have only been recorded in the Discovery and
Learning database for the past four fiscal years. Werribee is shown for only 3 fiscal years due
to insufficient data.

In Figure 4-9 one can see that in 2002-03 for the Melbourne Zoo almost one third of the
student visitors came as independent visitors. However, in more recent years the independent
visits have increased to almost 45%. At Heal esville Sanctuary independent visitation has
remained approximately one quarter out of total student visitation over the last four years.
The percentage of independent visitors at Werribee, on the other hand, dropped
approximately 16% in 2005-06. According to Katie Pahlow, Discovery and Learning Senior
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Team Leader, the structure of Werribee lends itself to an educator-led visit. Thisis because
the general format of educator-led excursions at Werribee includes a one-hour safari, a 45-
minute discovery session with a zoo educator, a one-hour independent walking tour around
the African Trail, and one hour for lunch. Werribee zoo staff members speculate that the
convenient scheduling for educator-led excursions makes independent visitation less
appealing due to the fact that teachers will have aimost a full hour of extratime to fill without

the Discovery and Learning session.

Percent of Independent Visitation per Year Across Three Zoos
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Figure 4-9 Per cent of Independent Visitation vs. Year across Three Zoos
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Percentage of Independent Visitation per Month for Melbourne Zoo
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Figure 4-10 Per centage of Independent Visitation vs. Month for Melbourne Zoo

Percentage of Independent Visitation per Month for Healesville Sanctuary
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Figure 4-11 Per centage of Independent Visitation vs. Month for Healesville Sanctuary
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Percentage of Independent Visitation per Month for Werribee Open Range Zoo
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Figure 4-12 Per centage of Independent Visitation vs. Month for Werribee Open Range
Zoo

Figure 4-10, Figure 4-11, and Figure 4-12 display a calculation of independent visitors
out of the total number of visitorsin each month. This method was used to discover whether
certain months appeal to independent visitors. For all three zoos there is a substantial peak in
visitation during January. Reviewing monthly student visitation (Figure 4-6, Figure 4-7, and
Figure 4-8) the observer must keep in mind that January visitation is also the lowest month
for overall student visitation. The reason for thismay be that these independent visitors are
organizations such as YMCA'’ s rather than actual school groups. These types of
organizations are also logged into the database as they are considered educational
organizations. This explains why they may be visiting during the January school holiday.

Additional graphsin Appendix F and Appendix G show the percentage of independent
and educator-led visitors per month in each of the three zoos. The percentage was cal cul ated
as the number of independent visitors per month out of the total number of independent
visitorsin each year. Of the three graphs, independent visits at Melbourne Zoo appear to
follow the most uniform trend. This may be simply due to the fact that Melbourne has the

largest numbers of visitors per year, causing variations to somewhat smooth out.
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4.2 Visitation by Student Year

Another comparison made by the team was to look at the relationship of student year
level and visitation both yearly, monthly, and by comparing educator-led and independent
visitation. Y early analysis was done to show the general distribution of student visitation
across al student year levelsindependently and by lumping data into the categories of
Kindergarten, Primary and Secondary for ease of comparison. Monthly analysis was done to
specifically address the possible effect on visitation of the new AIM standardized tests
implemented for the first time in May 2006 for studentsin years 3, 5and 7.

4.2.1 Yearly

Y early student visitation was studied to determine overall distribution by student year
and how it has changed over the past 6 years at each property. Figure 4-13, Figure 4-14, and
Figure 4-15 show the percentage of students in each year level out of the total student
visitation for fiscal years 2000-2006 for Melbourne Zoo, Healesville Sanctuary and Werribee
Open Range Zoo, respectively. The percentage scale was chosen such that the overall change
in visitation year to year does not affect the comparison of student year levels. The special
category listed after tertiary includes students visiting with schools specialized for students
with disabilities; the adult category includes any adult groups that have booked visits through
Discovery and Learning.



Melbourne Zoo Visitation by Student Year
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Figure 4-13 Melbourne Zoo Visitation by Student Y ear
Healesville Sanctuary Visitation by Student Year
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Figure 4-14 Healesville Sanctuary Visitation by Student Y ear




Werribee Open Range Zoo Visitation by Student Year
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Figure 4-15 Werribee Open Range Zoo Visitation by Student Y ear

Initial visual analysis of the Melbourne Zoo graphs shows that there appearsto be a
very consistent and steady market in terms of student year levels over the past six fiscal
years. The Healesville Sanctuary and Werribee Open Range Zoo appear to follow aless
consistent trend than Melbourne but it still appears to be relatively consistent.

In addition to consistency, the other clear trend in the data above is the student year
levels with the highest visitation. In all three zoos, but most noticeably in Melbourne Zoo,
year 7 students have a high percentage of visitation. One possible explanation for thistrend is
the applicability of zoo excursionsin the year 7 curriculum used prior to the institution of the
VELS. Within the curriculum followed, there was a unit on classification that lends itself
easily to include an excursion to the zoo. The peak in year 11 visitation also has to do with
programming and curriculum applicability. Zoos Victoria offers several VCE programs that
have been attractive for year 11 students, as year 12 students are generally busy with exams.
For the prep year students, there are not as many curriculum issues at their young age
allowing more time in the schedule for excursions (Pritchard).
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4.2.2 Student Year Lumped Analysis

In simplification of the student year analysis above, several student years were lumped
into different categories for ease of comparison. Students were lumped into the year level
classifications of kindergarten, primary (years P-6), and secondary (years 7-12) and
compared on a year-to-year basis. Figure 4-16, Figure 4-17, and Figure 4-18 display this
division for each campus. These numbers were also split into educator-led vs. independent

visitation and can be found in Appendix A.

Percentage of Students in each Year Level Classification per Fiscal Year
for Melbourne Zoo
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Figure 4-16 Per centage of Studentsin Each Year Level Classification vs. Fiscal Year for
Melbourne Zoo
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Percentage of Students in each Year Level Classification per Fiscal Year
for Healesville Sanctuary

\El Kinder B Primary O Secondary \

80%

70%

60%

50%

40%

30%

Percent of Students per Year

20%

10%

0% -
2000-01 2001-02 2002-03 2003-04 2004-05 2005-06
Fiscal Year

Figure 4-17 Percentage of Studentsin Each Year Level Classification vs. Fiscal Year for
Healesville Sanctuary

Percentage of Students in each Year Level Classification per Fiscal Year
for Werribee Open Range Zoo
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Figure 4-18 Per centage of Studentsin Each Year Level Classification vs. Fiscal Year for
Werribee Open Range Zoo

Comparing these graphs one can see which zoos are more popular for particul ar

school year categories. For both Healesville and Werribee a substantial percentage of student
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visitors are primary schools, with approximately twice as many primary students visiting than
secondary students. Melbourne on the other hand has higher percentages of secondary school
visitation and Werribee has the highest percentage of kindergarten visitation. Reasons for

this may be that certain school groups are more attracted to specific programs or attractions at

individual zoos.

4.2.3 Monthly

Following the yearly analysis, the team analyzed the data in the month of May for
years 3, 5, and 7 across the six years to explore the effect of the new AIM testing on
visitation. AIM testing does also occur in year 9 as these tests are held in August and the
month of August has generally low visitation, it would be too difficult to determine if there
was a significant decrease. The following histograms Figure 4-19, Figure 4-20, and Figure
4-21 compare visitation by student percentage for each year level for the months of May
2000 - 2005 averaged against May 2006 for the Melbourne Zoo, Healesville Sanctuary, and
the Werribee Open Range Zoo respectively. The bars on the averaged data series represent
one standard deviation outside of the calcul ated average.

Melbourne Zoo Students Per Year Level in May
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Figure 4-19 Melbourne Zoo May 00-06 Visitation by Student Y ear
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Healesville Sanctuary Students Per Year Level in May
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Figure 4-20 Healesville Sanctuary M ay 00-06 Visitation by Student Y ear

Werribee Open Range Zoo Students Per Year Level in May
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Figure 4-21 Werribee Open Range Zoo M ay 00-06 Visitation by Student Y ear
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In Figure 4-19 for the Melbourne Zoo, comparisons between May 2006 and average
visitation for the previous years shows a decrease in visitation by year 3 and 5 students and
an increase in visitation by year 7 students. In Healesville, Figure 4-20, the only significant
change was the drop in year 7 visitation. For Werribee, Figure 4-21, the largest change is the
increase in visitation by year 3 student visitors. Although one can see that year level 7 has
decreased in visitation numbers, years 3 and 5 have increased. Due to the amount of change
in both directions, statistical analysis comparing the changes in testing was applied.

Assuming that the AIM tests would affect visitation at all three zoos similarly, a
Wilcoxon Rank Sum paired test was used to determine if there was a statistically significant
changein visitation by studentsin years 3, 5, and 7 in the month of May 2006. The Wilcoxon
test does not show a significant change in visitation, at a 95% confidence level. Details of the
analysis are provided in Appendix H. The team concluded that standardized testing did not
appear to be a deterrent in excursions in 2006. However, there is the possibility that it could

affect visitation in the future and is worth considering in any analysis done in later years.

4.3 Visitation by School Type

The next factor considered was the type of schools visiting the three Zoos Victoria
campuses. There are three mgjor school types in Australia: Government, Catholic, and
Independent schools. There are also schools that do not fit into any of these categories and
these are referred to as ‘other’. Examples of these schools include tertiary education and adult
classes. The goal of this comparison was to determine if schools of a specific type went on
more excursions. Comparisons were made in terms of bookings, total schools, and school

year levels.

4.3.1 Overall

School type visitation was first looked at on an overall basis by student visitation
across all three Zoos Victoria properties. Figure 4-22 shows the total student visitation from

all three zoos organized by the type of school.
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Percentage of Student Visitation by School Type

Other
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14%

Government
67%
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17%

Figure 4-22 School Type Visitation for Zoos Victoria from 1999-2006

Visitation was next organized by school type for each Zoos Victoria campus. Across
all years, the number of students was determined for each school type and the percentage of
students from each school type was determined for each fiscal year. The percentages for all
recorded years were then averaged. Data are included from 1999-2006 for the M el bourne Zoo
and Healesville Sanctuary and 2000-2006 for the Werribee Open Range Zoo. Figure 4-23
shows visitation by each school type to the three Zoos Victoria campuses in terms of their
percentage of the total schools that have visited since 1999.
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Percentage of School Types Out of Total Schools Visited for Years 1999-2006
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Figure 4-23 Per centage of School Types out of Total Schools Visited

It can be seen that overall and individually throughout the three campuses that
government schools made up the highest percentage of visiting schools. The independent and
Catholic schools were a much smaller percentage of the total schools. A discussion of

possible factors influencing this trend will follow the school year level breakdown.

4.3.2 Year Level

Next, school type visitation was investigated for each campus including a comparison
of schoal level. Within the individual campus analysis, the total number of students visited is
also organized by year level, divided into kindergarten, primary, and secondary schools.
Primary schools include grades Prep-6, and secondary schools include grades 7-12. The
kindergarten, primary, and secondary schools are further divided into school types. In this
way, patterns of school type visits can be seen within these three school levels along with the
school type distribution. In Figure 4-24 the total number of students from the three school
levels, within each school type, from all three zoos is aggregated because the results are
similar for al three. The distribution of school type for the student visitation within all
kindergarten, primary, and secondary schools, calculated for each zoo, is represented in
Figure 4-25. Graphs with combined school type and school levels, done for each zoo, can be

found in Appendix F.
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Zoos Victoria School Level Visitation

‘D Kindergarten B Primary B Secondary

450000

400000

350000 -

300000

250000

Students

Government Catholic Independent Other
School Type

Figure 4-24 Zoos Victoria Student Visitation by School L evel
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Figure 4-25 Zoos Victoria Student Visitation by School Type

Across all three Zoos Victoria properties and all year levels, it is once again clear that

the magjority of student visits are from Government schools. In addition, one can observe that
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the magjority of Government school students are from primary schools. For the other types of
schools, the visitation between different year levelsis a much closer distribution between
primary and secondary schools.

One factor considered in the frequency of visitation by different school typesis
government funding provided to the different types of schools. The team hypothesized that
the schools with greater funds would have more opportunities to go on excursions. The

following table illustrates the difference in funding for Government and non-Government

schools.
14 [ ] Private
12 State
Il Federal

10

7

A\

n

Public Private VET Universities ACE
schools schools

Figure 4-26 Sour ces of Education Funding by Sector, Australia (Watson 21)

As Figure 4-26 shows Public or Government school s receive much higher overall
funding from both State and Federal Governments. The amount they receive from
government sources exceeds the total funding received by the private schools. In terms of
funding per student, as of 2003-04, the government was funding about $10,000 per student in
government schools and just over $5,000 per student in non-government schools (Byrne 7).
In addition to having less funding, students in non-Government schools pay more for classes,
between 20 and 70 percent of the cost of their education (Watson 29). Studentsin
Government schools only have to pay an average of 5 percent of the total cost of their
education. In addition to the factor of outside funding, when it comes to excursions, many
schools require students to pay afee out of pocket for these trips. Therefore, it isaso

important to consider the socio-economic level of the majority of students. According to 2002



Census data (ABS), 34 percent of studentsin Catholic schools are in high income families, as
opposed to other non-Government schools, such as Independent schools, where 47 percent
are from high income families. Alternatively, 21% of government school students come from
high income families (Byrne 7). This difference may explain why more Independent schools
visit Zoos Victoria over Catholic schools.

Another possible reason for the high percentage of Government school visitation is the
total number of each school type within Victoria. Table 8 shows the percentage of students

attending each school type within Victoria since 2002.

Government Catholic Independent
Y ear Primary Secondary Primary Secondary | Primary | Secondary
2002 38.9% 26.6% 12.5% 9.7% 4.7% 7.6%
2003 38.6% 26.7% 12.2% 9.8% 4.8% 7.6%
2004 38.4% 26.8% 12.0% 9.8% 4.9% 8.0%
2005 38.1% 26.9% 11.9% 10.0% 5.0% 8.1%

Table 4 Percentage of Studentsin Victoria by School Type and Level (ABS)

As shown in Table 4 there are a much more Government school studentsin Victoria. In
addition, within government schools there are about one third more primary students than
there are secondary students. This corresponds to the large difference seen in the visitation
data between primary and secondary school students. Among Catholic students, there are
more primary students than secondary students, and in independent schools there are more
secondary school students. These ratios also correspond to the numbers from the visitation
data.

The high percentage of students visiting from government schools reflects the total
number of students attending government schools; both are approximately 65%. Thistable
also shows that there are fewer independent schooled students as opposed to Catholic
schooled students. This suggests that a high percentage of students from independent schools
must visit compared to students from Catholic schools. This also relates to the investigation
of socio-economic level, as there are a higher percentage of higher-income studentsin

Independent schools.

4.4 Visitation by Location

In an interview with Andrew Ekinsmyth, Learning Technologies Coordinator, and Guy
Pritchard in Learning Programs at the Melbourne Zoo, it was determined that educators at the

zoo believe there has recently been a decrease in visitation by school groups. Some of the
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concerns and explanations expressed included the effect of rising transportation costs. In this
comparison, the team compared the |ocation of schools to the percentage visitation by
students in the same region. This comparison was made by creating a geographic visitation
distribution map for each of the parks to illustrate the percentage of students that come from
different regions of Victoria out of the number of students enrolled in these regions. The map
isdivided into 45 divisions, called statistical subdivisions, set by the Australian Bureau of
Statistics for census purposes, with 18 of these divisions in the greater Melbourne area. These
statistical subdivisions are non-overlapping regions assigned by ABS to collect census data.
The reported values represent the average number of students visited from that region over
the past 6 fiscal years divided by the number of students enrolled in the region during the
2001 census (ABS). This calculation resulted in the percentage of students of a given region
that visited a given campus, normalizing the effect of large student numbers for regions of
higher population.

To illustrate the student percentages throughout Victoria, a color-coded map of the
state was used. For each campus, ranges of percentages are assigned a color. Each campus
has two maps, one of the whole state of Victoria and one of the greater Melbourne area,
where 18 of the subdivisions are situated. Figures 1-30, 1-31, 1-32, 1-33, 1-34, and 1-35 are
the resulting geographical visitation distribution maps.
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Figure 4-27 Melbour ne Zoo Geographical Visitation Distribution Map
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Figure 4-29 Healesville Sanctuary Geographical Visitation Distribution Map
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Figure 4-32 Werribee Open Range Zoo Geogr aphic Visitation Distribution Map —
Greater Melbourne Area

For the Melbourne Zoo, regions closer to Melbourne generally have a higher
percentage of students that have visited, with afew exceptions. In the greater Melbourne area
map, all the regions have high student visitation percentage.

Healesville Sanctuary is located in the eastern side of the Melbourne area. Thisis

evident from the layout of the map, with regions to the west having lower student visitation
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percentages and the regionsin eastern Victoria having higher student visitation percentages.
The greater Melbourne area map reveals regions of high percentage concentrated in the
eastern side, which correlates to Healesville Sanctuary’ s location.

Werribee Open Range Zoo is located in the west side of the greater Melbourne area.
From this, it can be seen that the regions of high percentage are on the western border of the
Melbourne area, near Werribee. The greater Melbourne area map shows a high percentage of
student visits from the region in which Werribee is located. The percentage of student visits
gets lower towards the east.

4.4.1 Travel Time

Following the analysis of visitation by region, the team considered the effect of travel
time on visitation to the three Zoos Victoria properties. The team considered how long it
takes visiting schools to get to the respective campuses. The numbers of students from all
traveling times were lumped into 30-minute increments of travel time to minimize the error in
time ca culation, traffic and location generalization, and to smooth out any anomaliesin the
data. Percentages of students from each time increment were taken out of the total number of
students visited in the year considered. Percentage was used so that the comparisons between
2000-01, 2002-03, and 2005-06 were not affected by changesin total overall visitation.
Figure 4-33, Figure 4-35, and Figure 4-37 illustrate the overall travel time distribution by
student percentages for the Melbourne Zoo, Healesville Sanctuary, and the Werribee Open
Range Zoo respectively. In addition, Figure 4-34, Figure 4-36, and Figure 4-38 were
produced with a smaller scale to ook at travel time distributions for smaller student

percentages that appear in the increments of longer traveling times.
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Figure 4-34 Melbourne Zoo Traveling Distance Per centage- Small Scale




Percentage of Student Visitors From Each Travel Interval to the Healesville
Sanctuary- Large Scale
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Figure 4-35 Healesville Sanctuary Travel Distance Per centage

Percentage of Student Visitors From Each Travel Interval to the Healesville
Sanctuary- Small Scale
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Figure 4-36 Healesville Sanctuary Traveling Distance Per centage- Small Scale
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Percentage of Student Visitors From Each Travel Interval to the Werribee Open
Range Zoo- Large Scale
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Figure 4-37 Werribee Open Range Zoo Traveling Distance Per centage

Percentage of Student Visitors From Each Travel Interval to the Werribee Open
Range Zoo- Small Scale
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Figure 4-38 Werribee Open Range Zoo Traveling Distance Per centage- Small Scale
For the Melbourne Zoo the results for al three years were very similar. Thefirst time

increment, or the 0 to 30 minute traveling time increment, had the highest visitation

percentage. Asthe travel timesincreased, the visitation percents gradually got lower. In the
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later increments, the percentages varied year to year, this indicates that the visitation pattern
isfollowing no trend in these years.

For Healesville Sanctuary all three years were very similar, as in the Melbourne Zoo. In
Healesville, the visitation percentage consistently peaked in the second time increment, 30 to
60 minutes traveled. After this peak, the percentages gradually approached zero. Like in
Melbourne, there was a variation in later increments between the three years with no regular
pattern. Thisis partly because there were not many visiting schools from longer distances.
For example, in 2002-2003, only six schools visited Healesville from more than 3 hours
away.

Werribee Open Range Zoo, like both Healesville and Melbourne, showed a consistent
visitation pattern between the three years. It had a high visitation percentage in the first time
increment, but peaked in the second increment. It went on to decrease more quickly in the
third time increment before approaching zero sooner than Healesville or Melbourne. Once,
again, there was a large variation seen in the later increments between the three years with no
regular pattern. Like in Healesville, few schools visited from more than 3 hours away. In
2002-2003, for example, only nine schools traveled more than 3 hours to Werribee.

This comparison was made to explore whether or not the increasesin fuel pricein
recent years has changed the visitation patterns to the three zoos. It was hypothesized that the
percentage of visits from longer travel timesin the later years would decrease when the fuel
prices rose. According to the majority of the teachers who returned questionnaires, increased
transportation cost was the most influential factor in planning a school excursion. From 2002
to 2005, the average price of gas rose 30 cents per liter; afull table of fuel price changes can
be found in Appendix B. From Figure 4-33 through Figure 4-38, however, it appears that
there has been a similar visitation pattern across the three years compared. In addition, it can
be observed on the small scale graphs that there is variance in the amount of visitation from
longer travel times; however, the differences in visitation across the three years of
comparison follow no apparent pattern, nor do they decrease with any significance as fuel
price increases. From these observations, it can be concluded that fuel prices have not made
asignificant impact on visitation across the past six fiscal years.

A possible explanation for thisis that since amajority of visiting students are within
one hour of travel time, the distance traveled is not long enough for schools to be
significantly affected by changes in fuel costs. Schools that will probably be more concerned
about fuel prices are the ones traveling from longer times, or greater than 2 hours. The

visitation patterns for the longer distances show large variations year by year, where different
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years have higher percentages for different time increments so there is no discernable pattern
in thisregion of the graph. Note also that there are very few visitors from locations more than

2 hours from any zoo.

4.5 Repeat Visitation Analysis
Zoos Victoriais currently investigating instituting a multiple visitation discount for

school groups. It isimportant to note that there are many groups that book through Discovery
and Learning that are not typical schools. There are kindergartens, specia schools, adult
groups, and other groups such as summer camps and other youth organizations that are
accounted for; therefore, the total number of schools visited refersto all groups and will
exceed the number of schoolsin the state of Victoria. Asaninitial step towards determining
the feasibility of a multiple visitation discount it was determined how many school s repesat
visitation between multiple campuses and at the same campus both within the same school
year and across the six school years of data provided. The differencesin repeat visitation by
school s that have had a session with a zoo educator and those that have visited independently
were also considered. The team chose to use school years instead of fiscal yearsfor this

analysis, as many schools are likely to plan excursions around their school schedule.

4.5.1 Multiple Campus Visitation

Each of the three Zoos Victoria campuses offer different programs and exhibits and as
such many schools choose to rotate visitation between the campuses depending on their needs
at the time. Therefore, it was determined how many schools have visited more than one Zoos
Victoria campus in each school year as well as across all six school years together. Table5is
asummary of the total number of schools visited in ayear, the number of those schools that
repeated visitation to at least one other campus in the same year and the percentage of the

total schools that repeated visitation to at least one other campus.

Schoal Year # Schools Visited # Schools Visited % Repeated
Multiple Campuses
2000 1386 292 21%
2001 1576 312 20%
2002 1934 318 16%
2003 1738 321 18%
2004 1863 343 18%
2005 1926 588 31%
Across 6 Fiscal Years 4086 1458 36%

Table 5 Multiple Campus Visitation by School Y ear
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From Table 5, one can observe that the percentage of schools that have visited more
than one campus has stayed relatively consistent over the past six years, with an increasein

the school year 2005.

4.5.2 Repeat Visitation to One Campus

Another facet of this comparison isto look at repeat visitation to the same Zoos
Victoria property within the same school year and across al six school years. Table 6, Table
7, and Table 8 summarize the number of schools that have visited a property in agiven
school calendar year, how many of those schools returned to that same campus in the same
school calendar year, followed by the percentage of the total schools that repeated visitation
for the Melbourne Zoo, Healesville Sanctuary, and Werribee Open Range Zoo respectively.

Table 9 summarizes the number of schools that have visited a property across the past
six school calendar years, how many of those schools repeated visitation to the same campus

within the same six years, and the percentage of the total that has repeated.

Schoal Year # Schools Visited # Schools Repeated in |% Repeated
Same School Y ear
2000 893 277 31%
2001 1078 325 30%
2002 1093 341 31%
2003 1228 387 32%
2004 1359 470 35%
2005 1344 471 35%

Table 6 Melbourne Zoo Repeat Visitation in the Same School Y ear

School Year # Schools Visited # Schools Repeated in |% Repeated
Same School Y ear
2000 529 129 24%
2001 532 142 27%
2002 549 132 24%
2003 550 137 25%
2004 514 140 27%
2005 572 147 26%

Table 7 Healesville Sanctuary Repeat Visitation in the Same School Y ear
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School Year | #SchoolsVisited | # Schools Repeated in |% Repeated
Same School Y ear
2000 288 59 20%
2001 298 52 17%
2002 282 13 5%
2003 306 58 19%
2004 371 69 19%
2005 429 80 19%

Table 8 Werribee Open Range Zoo Repeat Visitation in the Same School Y ear

Campus # Schools Visited | # Schools Repeated in 6% Repeated
School Years
Melbourne 2832 1728 61%
Healesville 1653 792 48%
Werribee 1159 447 39%

Table 9 One Campus Repeat Visitation Across 6 School Years

In comparing Table 6, Table 7, and Table 8, one can observe that the percentage of
repeat visitation within the same school year is highest at the Melbourne Zoo and lowest at
Werribee with Healesville in the middle. This could be due to the fact that schools tend to be
more likely to make repeat visits to Melbourne and Healesville. Thisisasimilar pattern to
the repeat visitation percentages across all six years for each campus as observed in Table 9.
Possible reasons for such a pattern could be that the Melbourne Zoo has the highest visitation
overall, leading one to conclude that more schools are repeating visitation in order to account
for the volume of visits. In addition, as with multiple campus visitation, the percentage of
repeat visitation is higher across the 6 years together rather than within the same year. Thisis
expected, as the period of time to repeat is much longer and many schools have a curriculum
pattern that repeats year to year and as such may include the same excursions each school

calendar year.

4.5.3 Educator-Led and Independent Visitor Repeat Visitation

One concern of Zoos Victoriaisthe differences in the trend of educator-led and
independent visitation. One possible factor influencing the changes in these types of
visitation is the number of schools who repeat trips to the zoo independently and with
educator-led sessions at each campus. Table 10 summarizes the total number of schools that
have visited each campus both independently and with an educator-led session in the last six

school years, the number of those schools that have repeated with the same type of visitation
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to the same campus in the same time period and the percentage of the schools that repeated
visitation of the same type. In this analysis, schools making an independent visit or an
educator-led visit are considered separately. This means that a school that made one
independent visit and one educator-led visit but didn’t repeat in either category would not be
included in the number of schools that repeated. Likewise, if a school repeats both types they
would be included in the number of schools repeated for both categories.

ITotaI # of Schools # of Schools Repeated | % Repeated
Melbourne
Educator Led 2627 1581 60%
Independent 1638 719 44%
Healesville
Educator Led 1519 745 49%
Independent 874 276 32%
Werribee
Educator Led 1309 532 41%
Independent 277 34 12%

Table 10 Educator -led and I ndependent Visitor Repeat Visitation (over 6 years)

Table 10 clearly shows that schools partaking in an educator led session as a part of
their Zoos Victoriaexcursion are more likely to repeat visitation in a subsequent school year.
Possible reasons for this include classes that choose to take part in a Discovery Session with a
Z00 educator have the added educational value of expert interaction, the close-up animal
encounters, creating a more emotional connection to the animals for the students, and the
school teachers have the added interaction with the zoo educators giving them amore

personal connection.
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5 Recommendations and Conclusions

Based on the data analysis and research completed, the team has concluded there are two
main areas in which to provide Zoos Victoria with recommendations for future improvement.
Thefirst areato consider iswhich topics of research to investigate further based on the
current analysis. The preliminary analysis and research has revealed which variables are and
are not currently affecting visitation; with thisinformation Discovery and Learning can
expand research and develop strategies to improve their programs and offerings. The second
areato consider is the booking database design and what restrictions it places when
attempting to extract valuable information. If designed and used in the most effective manner,
the database can quickly and easily provide the information Zoos Victoria needs at any given

time.

5.1 Future Research and Development

In completion of this report, the team has answered a set of research questions and
expanded upon the answers as more questions arose. However, the analysis has undoubtedly
raised new and important questions within certain topics that can still be expanded upon.

Visitation by student year has shown that year level visitation distribution is constant
with peaksin years Prep, 7, and 11. Although this has been analyzed and explained,
Discovery and Learning is now aware of the opportunity to develop and market programsto
other year levelsin order to improve their reach within the Victorian school systems. Asthe
curriculum continues to grow and change with the institution of the VELS, Discovery and
Learning can use these changes to their advantage to improve the breadth and applicability of
their programs. Traditionally excursions to the zoo have primarily been part of a science unit;
however, as evidenced by new programs like “Mere Monkeys?’ a program in psychology and
“Animal Rites/Animal Rights’ a program in philosophy, there are many other subjects and
areas in the curriculum Zoos Victoria can cater towards. Widening the applicability of the
offered programs will alow other year levelsto fit Zoos Victoria excursions into their
curriculum.

Another area where continued research could be useful isin the area of repeat
visitation. The analysis done shows how many schools are coming back across two different
time periods, in asingle year and across six years; however, it does not show how many

times school s are repeating in these time periods and what year levelsthey are bringing. This
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analysis will be complicated and it may be necessary to wait for the previously recommended
database changes to be made in order for these questions to be answered. Although difficult,
further analysisin thisareawill be important to continue as according to Zoos Victoria staff,
many schools have requested multiple visit discounts and this option is currently being
investigated.

High travel cost was the most common cited issue by both informal education
institutions in New England as well as by the Zoos Victoria teachers who returned
questionnaires. Although the analysis done on travel time does not reveal a significant change
in visitation by the schools located further away, there is the possibility of this problem
growing in the future if fuel costs continue to rise. As advertised on their websites, a solution
to this problem being implemented by many other informal education institutions in both
New England and across Australiais the creation of outreach programs that travel to schools.
This eliminates the cost of expensive buses for schools, could potentially increase the number

of students reached and keep Zoos Victoria offerings on par with other zoos in Australia.

5.2 Bookings Database Changes

Through extensive work with the bookings database, the team has developed a set of
changes and updates that can be made to make this a more valuable and workabl e resource
for Zoos Victoriain the future. The two general categories of changes that need to be made
are changes in how data are recorded and what data are recorded. Changes in these areas
would allow more research questions to be answered and in a more timely, effective, and

complete fashion.

5.2.1 Method of Data Collection

The most detrimenta problem encountered by the team was the lack of uniformity in
the way data were recorded. One such example was in the analysis of student year. When
student years of visitors were recorded, it was done in one of many forms. For some bookings
student age was recorded rather than student year. For bookings covering more than one
student year it was frequently recorded in different forms. When data are recorded
inconsistently, it requires manual sorting which is time consuming and unnecessary. A simple
solution to solve the problem with the lack of uniformity isto create drop down menusin the
database. This limits the choices and guarantees that all data are recorded in the same form

allowing for quick and easy comparison, organization and analysis. In order to expand the
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accuracy of this category, it aso would be helpful to record for groups that include more than
one year level how many students are from each level. If the data are recorded to include
these numbers, student year analysis would be streamlined even further and would also be
more accurate.

The addition of drop-down menus can be instituted in other areas as well. Other uses
include in the case of suburb. Many times suburbs were misspelled once again requiring time
consuming, manual sorting. For this application it may be helpful to include an out-of state
and an international category for schools outside of Victoria

Another problem encountered in the data mani pulation and analysis was when
bookings information was incomplete. Although there was not a large number of bookings
with missing information, if al bookings were complete analysis would be more accurate. A
possible solution to this problem would be to restrict movement between formsin the
database until all categories were compl eted.

5.2.2 Content of Data Collection

Zoos Victoria provided the team with a set of research questions that included the
information they would like to be able to extract from the database. By spending a great deal
of time in the database, the team has established which of these research questions can indeed
be answered with the current data and which require the collection of different or more types
of information.

One area of information that can be expanded upon is visit cancellations; the team
found bookings that included booking dates with no attached |esson date. This suggests that
the school cancelled or did not follow through with their booking for whatever reason. An
important change that can be made to the database to address this problem would be to allow
afield to record cancellations and to include afield for the reason for cancellation or record it
asano-show. Although thereisafield currently for schools that made changes to their
bookings, the record of cancellations could be more consistent and complete.

Finally, another area of data collection the team began to pursue and should be
continued is more information associated with independent visitors. This begins with
recording the teacher name that will be accompanying the students thus allowing for the
distribution of questionnaires either pre-or post-visit. Zoos Victoria has posed many questions
relating to independent visitation and answering such questions requires the collection of

more data from independent visitors in the future.
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5.3 Conclusions

Upon extensive data analysis, research, and comparisons, several conclusions about
Discovery and Learning visitation patterns have been formed. These conclusions have been
drawn from several research topics. Thefirst being general visitation trends for al of Zoos
Victoria s visitation numbers, as well as yearly and monthly school group visitation. Also
analyzed were the differencesin educator-led vs. independent visitation. Next investigated
were the visitation patterns for specific student year levels. Several external factors were also
researched including the effects of travel time and rising fuel costs, the introduction of
standardized testing in the state of Victoria, and funding for various school types. Finally, an
analysis was conducted to find the frequency of repeat visitation by school.

Foremost, it has been concluded that contrary to the concerns of Zoos Victoria staff,
there is not a significant decrease in overall visitation to Discovery and Learning. In
comparison to general admission data, school group visitation is increasing representing
around 17-18% of total visitation to Zoos Victoria. In terms of the differences in independent
and educator-led visitation, independent visitation has increased from approximately 30 to
45% of total school group visitation at the Melbourne Zoo, decreased from approximately 24
to 10% at the Werribee Open Range Zoo, and remained consistent around 27% at the
Healesville Sanctuary.

Prior to the start of the data analysis, several possible visitation factors were determined
for investigation. In completion of the above analysis and research, it has been determined
that the external factor of travel time as related to fuel price changes has not affected
visitation. This has been proven, as visitation from longer distances has not changed
significantly across the past six fiscal years. Another external factor considered was the effect
of the newly instituted standardized testing. According to the statistical analysis completed, it
has been proven that thus far, standardized testing has not been a significant barrier in school
group visitation in testing year levels.

Another factor anayzed was the frequency of repeat visitation across multiple
campuses and individual zoos. The repeat visitation analysis showed that schools repeat most
frequently to the Melbourne Zoo followed by the Healesville Sanctuary and finally the
Werribee Open Range Zoo. In addition, schools repeated more frequently as educator-led
visitors than as independent visitors. For the Melbourne Zoo and Healesville Sanctuary,

approximately 15% more schools repeated educator-led visitation than independent whereas
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in Werribee approximately 30% more schools repeated educator-led visits as opposed to
independent.

Finally, visitation demographics of several types have been determined. The categories
explored include student year level, geographic distribution and school types. Through
student year analysis, it was found that student year level distribution has been very
consistent across the past six fiscal years and year levels prep, 7 and 11 have the highest
visitation at the Melbourne Zoo whereas early primary students, years 7 and 11 have the
highest visitation at the Healesville Sanctuary and the Werribee Open Range Zoo. In
addition, at the Melbourne Zoo, visitation of primary and secondary schoolsis nearly equal
whereas in Healesville and Werribee have nearly twice as many primary schools visiting than
secondary schools. For school type, it has been determined that approximately two thirds of
school group visitors across the three properties are coming from Government schools
leaving Independent and Catholic schools making up most of the remaining third with avery
small percentage of groups listed as other. The exact ratios varied dightly across the three
properties. The last demographic explored was visitation by location, regional maps
representing the percentage of enrolled students visiting from each region were generated.

In providing the above findings, Discovery and Learning has a set of analysis that can
be used in several ways in the future. The completed analyses answer a set of research
guestions and in doing so has raised many more. The following research and analysis will act
as a stepping-stone to continued research in the future. Furthermore, the variables and trends
identified will allow Zoos Victoriato ater and improve their offeringsin such away asto
broaden their reach in Victorian schools providing more students with informal education

experiences.
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Appendix A

Percentage of Educator-Led vs. Independent Visitation by Year
Level Classification per Fiscal Year

Percentage of Educator-Led vs. Independent Visitation by Year Level
Classification per Fiscal Year for Melbourne Zoo
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Figure A- 1 Percentage of Educator-L ed vs. Independent Visitation by Year Level
Classification per Fiscal Year for Melbourne Zoo

The graph for Melbourne Zoo shows a progressive change in division between
independent and educator-led visitation. From 2000-01 to 2005-06 the split has gone from
almost entirely educator-led visitation to nearly half and half. Healesville, however, shows
very little change over the course of 6 fiscal years. For Werribee only fiscal years 2003-04 to
2005-06 have recorded data on independent visitation. However, in the 2005-06 fiscal year

primary and secondary independent visitation decreased by about 8% from the previous year.
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Percentage of Educator-Led vs. Independent Visitation by Year Level
Classification per Fiscal Year for Healesville Sanctuary
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Figure A- 2 Percentage of Educator-Led vs. Independent Visitation by Year Level
Classification per Fiscal Year for Healesville Sanctuary

Percentage of Educator-Led vs. Independent Visitation by Year Level
Classification per Fiscal Year for Werribee Open Range Zoo
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Figure A- 3 Percentage of Educator-L ed vs. Independent Visitation by Year Level
Classification per Fiscal Year for Werribee Open Range Zoo
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Appendix B
Victoria Average Fuel Prices for 2002-2006"

02/03 cents/liter 03/04 cents/liter 04/05 cents/liter 05/06 cents/liter

Jul-02 86.0 Jul-03 845 Jul-04 95.9 Jul-05 111.2
Aug-02 86.7 Aug-03 89.3 Aug-04 101.1 Aug-05 120.2
Sep-02 88.0 Sep-03 89.8 Sep-04 98.9 Sep-05 127.9
Oct-02 89.9 Oct-03 85.4 Oct-04 104.6 Oct-05 123.4
Nov-02 87.6 Nov-03 87.4 Nov-04 102.0 Nov-05 112.9
Dec-02 87.8 Dec-03 85.2 Dec-04 94.8 Dec-05 113.4
Jan-03 91.8 Jan-04 91.9 Jan-05 93.0 Jan-06 120.0
Feb-03 96.9 Feb-04 89.0 Feb-05 97.7 Feb-06 116.4
Mar-03 98.4 Mar-04 925 Mar-05 104.7 Mar-06 119.4
Apr-03 89.4 Apr-04 92.8 Apr-05 107.9 Apr-06 129.2
May-03 85.2 May-04 97.9 May-05 102.2 May-06 132.8
Jun-03 85.4 Jun-04 99.9 Jun-05 105.9 Jun-06 137.0

2002-03 Ave 89.4 2003-04 Ave 90.5 2004-05 Ave 100.7 2005-06 Ave 122.0

Table 11 Victoria Average Fuel Pricesfor 2002-2006

* Data provided by the Royal Automobile Club of Victoria. <www.racv.com.au>
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Appendix C

Questionnaire Summary

M elbour ne Zoo: I ndependent School Group Visitors
3 Questionnaires Completed
Student Year Level — Kinder — 1
P-2-1
Specia — 1
Questions and Responses:
1. How did you hear about the school excursion opportunities at Zoos Victoria?

Been Before—3

2. Why did you choose to visit Melbourne Zoo as opposed to Healesville Sanctuary or
Werribee Open Range Z00?

Exhibits—3
Location —2
Most appropriate for students with disabilities— 1
3. Were you aware of the Discovery & Learning Sessions available with a Zoo Educator?
Yes—3
a. If yes: Why did you choose not to utilize Discovery & Learning Schools?

Wanted to be involved in educating the students, knew what they wanted the focus to
be

Children to young and limited time
Not suited for children’slevel of disability
4. Did you use the Zoos Victoria Website?

Yes—2
No-1

b. If yes: What tools on the website did you use?
Teacher Notes— 1
FAQ's—1

5. How does this excursion fit into your curriculum schedule? i.e. part of a broader unit of
work, asocial outing, or end of term activity?
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Part of unit of work —3
Social outing—1

6. Do you have a specific itinerary prepared for your visit?
i.e. Will the class be splitting into groups or traveling as awhole? Are there
specific exhibits you intend to see and why?

No-2
Traveling asawhole—1

7. Has the number of student excursionsin your school decreased over recent years?

No-2
Yes—1

8. What factors do you believe contribute to the frequency of excursions in your school?

Cost -2
Applicability within curriculum — 1

Melbourne Zoo: Educator Led School Group Visitors
6 Questionnaires Completed
Student Year Level —Prep—1
1-1
7-1
10-1
11-2
Questions and Responses:

1. Why did you choose to visit Melbourne Zoo as opposed to Healesville Sanctuary or
Werribee Open Range Z00?

Exhibits—4

Location—3

Diet and Dentition Program — 1

2. Why did you choose to book a Discovery & Learning session?

Previous Visit —5

Info on Website—1

3. How does this excursion fit into your curriculum schedule? i.e. part of a broader unit of
work, asocial outing, or end of term activity

Part of unit of work —6

4. Has the number of student excursions in your school decreased over recent years?
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Yes—3
No-3

5. What factors do you believe contribute to the frequency of excursions in your school?
Cost -6

Proximity to School — 2

Applicability within Curriculum — 3

Liability Concerns—2

6. Is there anything that Zoos Victoria can do in order to make preparation for your excursion
easier?

- Eager, friendlier booking

- Good things — website, online resources, pre visit call

- Good booking process, liked being able to book all three groups in sessions at the same
time

- Transportation cost is alarge deterrent; V CE students come by train to lessen cost

- Time needed for trip organization makes planning difficult for teachers, teacher needed
to make an additional trip to the zoo prior to visit to prepare

- Legal and liability concerns are an issue

- The zoo is great!

Werribee Open Range Zoo: I ndependent School Group Visitors
2 Questionnaires Completed

Student Year Level —10-1
11-1

Questions and Responses:
1. How did you hear about the school excursion opportunities at Zoos Victoria?

Been Before — 2

2. Why did you choose to visit Werribee Open Range Zoo as opposed to Melbourne Zoo or
Healesville Sanctuary?

Exhibits— 1
Most students had already been to the Melbourne Zoo — 1

3. Were you aware of the Discovery & Learning Sessions available with a Zoo Educator?

Yes—2
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a. If yes: Why did you choose not to utilize Discovery & Learning Schools?

Studying open range visits, wanted bus tour
Didn’t know enough about it and Cost

4. Did you use the Zoos Victoria Website?
Yes—2
a. If yes. What tools on the website did you use?

Generd Info—1
Student trails—1

5. How does this excursion fit into your curriculum schedul€e?i.e. part of a broader unit of
work, asocial outing, or end of term activity?

Part of curriculum —2

6. Do you have a specific itinerary prepared for your visit?
i.e. Will the class be splitting into groups or traveling as awhole? Are there
specific exhibits you intend to see and why?

Bustour and free time in groups — 2

7. Has the number of student excursionsin your school decreased over recent years?

Y es—1 (due to drought)
No-1

8. What factors do you believe contribute to the frequency of excursions in your school?
Cost -2

Scheduling Issues — 2

Proximity to School — 1

Werribee Open Range Zoo: Educator Led School Group Visitors

1 Questionnaire Completed

Student Year Level — 8

Questions and Responses:

1. How did you hear about the school excursion opportunities at Zoos Victoria?

Website and Conference
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2. Why did you choose to visit Werribee Open Range Zoo as opposed to Melbourne Zoo or
